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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
General music is so broad in scope it follows that 
many approaches and philosophies are employed in teaching 
this subject. Leading music educators have expressed a 
need for definitive studies in this area of music education. 
Findings from such studies can aid administrators and 
teachers in the improvement of their existing music programs. 
I. THE PROBLEM 
Statement £[ ~ problem. The purposes of this 
study were as follows: (1) to investigate the course 
content, scheduling, physical equipment, and materials used 
in the seventh and eighth grade general music classes in the 
State of Rhode Island; and (2) to evaluate these practices 
in terms of those suggested by leading music educators. 
Importance of the study. In 1953, the Rhode Island 
State Department of Education made a State-wide survey of 
music in the public schools. This study had very little 
information with regard to general music and was largely 
in the form of a general outline. General music is a 
crucial part of children's music education, therefore, it 
is hoped that this survey, an outgrowth of the State 
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Department's survey, may be of help to teachers of general 
music, administrators, and the Department of Education, not 
only to evaluate and thereby strengthen the existing general 
music programs in the State, but also to point to the need 
for a State music supervisor. 
Since general music is a required subject throughout 
most of the State, it is imperative that consideration be 
given to the strengths and weaknesses of the existing pro-
grams. This study was undertaken in the belief that general 
music teachers and administrators might be assisted in the 
evaluation of their music programs as well as in the 
initiation of improvements. 
II. DEFINITIONS OF TERMS USED 
General music. The term general music refers in this 
study to a group of junior-high-school pupils of a particular 
grade meeting together to study music. 
Music teacher. The term music teacher refers to a 
teacher who has had specialized preparation in teaching 
music. The term music educator will be used synonymously 
with the term music teacher. 
III. LIMITATIONS OF THE STUDY 
It was believed that, for the original data to 
reflect the general mus~c programs of the seventh and 
eighth grades in Rhode Island, certain limitations were 
required. These limitations are as ~ollows: 
{1) No senior high schools were included in this 
study. 
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(2) Instrumental classes, bands, glee clubs, choruses, 
and orchestras in the junior high school were not included 
in this study. 
IV. ORGANIZATION OF REMAINDER OF THE THESIS 
The study consists of six chapters. The initial 
Chapter includes the statement of the problem, the purpose 
of the study, the importance of the problem, definitions of 
terms used, and limitations of the study. Chapter II 
consists o~ the review of related investigations. A study 
of music practices as recommended by outstanding music 
educators is presented in Chapter III. Chapter IV is con-
cerned with the techniques and procedures involved in this 
study. The original data are presented in Chapter v. The 
final Chapter is devoted to a summary of the study, together 
with recommendations. The questionnaire employed in the 
study and copies of the letters to principals and general 
music teachers are to be found in the Appendixes. 
CHAPTER II 
REVIEW OF RELATED INVESTIGATIONS 
A review of the literature failed to reveal any 
studies concerned with seventh and eighth grade general 
music programs in the State of Rhode Island. Studies of 
general music programs in various other states have been 
made. They included studies of audio-visual materials in 
selected Maryland public junior high schools, general and 
special classes of selected junior high schools in Massa-
chusetts, existing music programs and scheduling practices 
in junior high schools of large cities in the United States, 
junior high school music in Massachusetts, practices and 
problems in scheduling music classes in selected junior high 
schools in New England, and some guided listening experiences 
for secondary schools. In the remainder of this Chapter, 
reviews of this research will be presented as (1) general 
music practices in selected junior high schools in other 
states, and (2) some guided listening experiences for the 
secondary schools. 
I. GENERAL MUSIC PRACTICES IN SELECTED 
JUNIOR HIGH SCHOOLS IN OTHER STATES 
In 1957, Smith (33) conducted a study which was 
designed to determine the availability and utilization of 
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audio-visual materials in selected Maryland public jtmior 
high schools. A pcrtion of this investigation was primarily 
concerned with the actual availability and use ot audio-
visual materials in the general musie classes in these 
schools. By the means of a questionnaire, Smith discovered 
that motion picture projectors, three-speed record players, 
recordings, and pianos were accessible to all schools sur-
veyed in this study. Other available equipment included 
film strips, 16 mm. films, cnalkboards, bulletin boards, 
slide projectors, opaque projectors, tape recorders, radios, 
orchestral instruments, rhythm instruments, and public 
address systems. 
Smith found that films for these schools were 
generally obtained through local sources, such as libraries 
. or the Department of Education. Fifteen per cent of the 
schools had audio-visual departments. Eighty-five per cent 
of the schools provided for the purchase ot recordings in the 
budgets of the music departments, and the remainder of the 
schools obtained their records through the Central Library 
of the Board of Education. (33:79) 
Smith reported that the number of recordings owned 
by the schools ranged from fifteen to five hundred albnms, 
depending on the size of the school. She found that school 
enrollment did not appear to be an influential factor in 
the number of recordings owned by the school, but that the 
budgets, which ranged from 115 to $115, were the decisive 
factor. (33:79) 
6 
The survey by Smith suggests that audio-visual equip• 
ment and techniques are used by teachers to varying extent. 
For instance: bulletin boards, chalkboards, charts--either 
professional or teacher-made--were used "extensivelyft or 
"often" by over 50 per cent of teachers, while opaque 
projectors, flannel or felt boards, and three-dimensional 
material (models, dioramas) were "never" used. This was 
also true of slides as teaching aids. The piano was found 
to have been used "extensively" or "often" by general music 
teachers. The autobarp, rhythm instruments, and orchestral 
instruments were used "occasionally." Smith found that 88 
per cent or the participating teachers believed that audio-
visual materials were very valuable in establishing desirable 
learning situations. (33:79-82) This research shows 
conclusively that values of audio-visual materials are worthy 
of all teachers' considerations. 
Smith further reported that materials recommended 
as being most valuable in music teaching situations by 
music teachers were films, recordings, chalkboards, flat 
pictures, tape recorders, rhythm instruments, teacher-made 
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charts, flash cards, television programs, filmstrips, slides, 
bulletin boards, and the piano. (33:81-82) Smith con• 
cludes that, although it was possible to make only a rough 
check on materials used, the study verifies the general 
opinion that teachers and administrators in Maryland 
j unior high schools are aware of and are using audio-visual 
materials extensively. 
Grund (31) made a survey-analysis of practices in 
general and special classes of selected junior high schools 
in Massachusetts in 1954. He r eported that, of the clas ses 
studied, general music courses were offered in slightly 
more than one-half of them. Only half to slightly more than 
half employed one or more audio-visual methods such as 
radio, tape recorders, film strips, phonographs, and 
phonograph recordings in their general music studies. The 
schools surveyed appeared to favor the heterogeneous grouping 
of pupils. The study found that more than one-half of the 
instruct ors who taught part singing used the rote method for 
pupils with low intelligence. In less than one•half of the 
schools surveyed, physical movement was employed in the 
rhythmic activities of the general music classes. (31:49-50) 
In 1951, Cavalieri (30) made a survey of existing 
music programs and scheduling practices in junior high 
schools of large cities in the United States. She con-
cerned herself in this study with cities which had a 
population ranging from 50,000 to 100,000. From the 
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usable survey instrument received, it was determined that 
the average regular school day was seven periods rather 
than six periods, and that each period lasted fifty minutes. 
General music was usually a required subject in the seventh 
and eighth grades, and was scheduled for two periods a 
week. (30:31} 
Camara (29) conducted a survey of junior high school 
music in Massachusetts in 1951. He reported that in the 
seventh and eighth grades of practically all schools sur-
veyed, general music was a required subject. In city 
schools, there were two periods a week usually devoted to 
this subject while in town schools the average number of 
classes was once a week. The general music classes as a 
rule were taught in the auditorium, and often conducted by 
a special teacher or by the music supervisor. Camara found 
that singing and listening were the two activities most often 
used in the general music class. In equipment, basal books 
and recordings were used extensively while films and other 
aids were seldom used. 
In 1954, Hayes (32} conducted a survey of practices 
and problems in scheduling music classes in the elementary, 
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junior high school, and senior high school in selected 
schools of New England. Haye.s reported that the general 
music class in the junior high school is essentially an 
advanced elementary school general music program, and is 
generally required in the seventh and eighth grades. The 
classes were usually scheduled once or twice a week £or 
rorty-five minutes per period. Hayes reported that studies 
over the past thirty years indicate that the practice or 
requiring music in the seventh and eighth grades has been 
common. (32:84) In conclusion, Hayes reported the fol-
lowing information with regard to junior high schools: 
junior high schools having two grades (7 and 8) and three 
grades (7 ,8, 9) were about equally divided; full-time music 
teachers were employed by most of the school systems sur-
veyed, although half of these teachers divided their duties 
between elementary school, junior high school, and senior 
high school; a small number of junior high schools had part-
time music teachers whose primary duties concerned subjects 
other than music; the most common length of a single subject 
period was forty-one to forty-five minutes, as was also true 
or a single music period; nearly all junior high schools 
offered general music. (32:85-87) 
II. SOME GUIDED LISTENING EXPERIENCES 
FOR ~iE SECONDARY SCHOOLS 
In 1958, Strittmatter (34) made a study which was 
concerned (1) with the examination of certain essential 
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features of a listening program for the secondary school, 
and (2) with the construction of five listening units that 
included suggested subject matter, methodology, and 
materials. The work was designed to aid in the implementa-
tion of a more challenging listening program. Strittmatter 
reported that listening experiences are offered in the 
secondary school in order that greater enjoyment and appre-
ciation of music may be developed. Appreciation of music 
was foQnd to consist of emotional and intellectual satis-
factions which vary according to individual differences. 
The character of the emotional response evoked in each 
listener is dependent upon previous experience, and 
intellectual satisfaction is chiefly determined by previous 
preparation. A program containing a balance of emotional 
and intellectual factors was found to be better than an 
excess of concentration on either one or the other, because 
emotional and intellectual satisfactions are interwoven and 
serve to enrich one another. (34:78) 
Methods of arousing interest in the listening experi-
ence depend upon the developmental level of the students; 
Bosro 
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therefore, emotional and intellectual maturity must be 
considered in planning the listening lesson. It was the 
aim of Strittmatter's study to promote the enjoyment of 
music through guided listening experiences for secondary 
school students. Since enjoyment of music consists of both 
emotional and intellectual factors, the material for each 
of the five units was chosen on the basis of emotional and 
intellectual appeal to the adolescent learner. (34:79) 
The unit topics used by Strittmatter were: (1) Folk 
Music, (2) Music of the Baroque Period, (3) Music of the 
Classical Period, (4) Music of the Romantic Period, and 
(5) American Music. An attempt was made to list the most 
important aspects of every unit topic, and to give 
representative listening experiences. (34:79) The composi-
tions selected for analysis were chosen because they 
appeared to possess the particular features which would 
appeal to the adolescent. A variety of national, chrono-
logical, and stylistic examples having coloristic effects 
and easily recognizable melodies were presented. 
Strittmatter recommended that, in order to have 
representative coverage of the entire field of music, it 
would be necessary to add some material to the five sug-
gested units. A number of unit titles were suggested: 
(1) music of the theater, including overtures, opera, and 
ballet; {2) choral and vocal music, including solo songs, 
songs for small ensembles, and large choral works; or (3) 
modern trends in music, including impressionism, new 
rhythms, and new tonalities. (34:83~84) 
III. SUMMARY 
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The first section of this Chapter reviewed the 
literature relating to aspects of the general music program 
in the New England States and Maryland, and of large cities 
in the United States which had a population ranging from 
50,000 to 100,000. No research in this area was found for 
the State of Rhode Island. The second section cited 
research which was concerned with the guided listening 
experiences for the secondary school. 
CHAPTER III 
ACTIVITIES, ADMINISTRATIVE ORGANIZATION, PHYSICAL EQUIPMENT, 
AND MATERIALS IN THE SEVENTH AND EIGHTH GRADE 
GENERAL MUSIC CLASSES 
General music is the foundation of a sound music 
education program--the keystone upon which other music 
courses and activities may be based. It is founded upon a 
broad concept of music education for teen-agers which 
recognizes the importance of the orchestra, the band, the 
choruses , and other ensembles, but which also provides an 
opportuni ty in music for all pupils, regardless of their 
previous experience~ 
Since, for most of the students, junior high school 
general music will constitute the final required music 
course, their musical attitudes and tastes will be largely 
formed during these years. The feeling acquired for music 
in the junior high school to a great extent will influence 
what students will desire and elect in the senior high 
school, and also what type of music consumers and performers 
they will be after they have completed their formal 
education. 
Boys and girls of junior high school age are very well 
suited for the general music class because it is a pupil-
centered program of singing, listening, rhythmic, creative, 
and inst·rumental activities. (20:27) 
Before a successful general music program can be 
implemented, the teacher must have clear-cut objectives. 
These general objectives cannot apply to all music pro-
grams in all schools. However, Dykema & Cundiff suggest 
some broad objectives for the junior high school general 
music class which may serve as a beginning for the formu-
lation of objectives for a specific program. These broad 
objectives are: 
(1) To provide all junior high school students 
with an exploratory £! orientation course which will 
help them to see how music may have a worthy place 
in their lives, individually and socially, and will 
help them to decide what future music study would 
be desirable for them to undertake. 
(2) To increase immediate pleasure in music by 
extending the scope of the material with which the 
students might normally come into contact as well 
a s material which, except for the schools, they 
might not meet, in both performing and listening. 
(3) To guide the use of their voices during 
the period of change and adjustment. 
(4) To strengthen the desire to obtain greater 
technical command of music by demonstrating uses 
of it which are desirable for the students, both 
now and in the future. This is to include a 
knowledge of necessary musical terms and notation. 
(5) To demonstrate the possibilities of 
instrumental study, as far as possible, to allow 
the students to experiment with actual instruments 
and, as a result, to enroll a large number of the 
students in some playing group. 
(6) To increase and strengthen the interrelation 
of school, home, and community, and thus to develop 
a better concept of the place of music in life, and 
a spirit of social service. (5:374) 
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Music educators are generally agreed on the object-
ives of the general music class as well as on the activities 
employed in attaining these objectives. The activities 
which Sur and Schuller suggest are: 
(1) Singing of interesting songs of all 
classifications, songs with strong melodic or 
rhythmic appeal. 
(2) Enough voice training to enable eaeh pupil 
to use good tone quality and good diction, and to 
understand the possibilities in the use of his 
singing voice. 
(3) Use of attractive materials and attractive 
illustrative materials of all kinds. 
(4) Use of varied techniques of teaching this 
course, such as demonstrations, discussions, etc. 
{5) A tie-up of subject matter as far as 
possible with the pupils' in- and out-of-school 
interests. 
{6) Frequent use of audio-visual aids and other 
new teaching devices including informal instruments--
melodic, harmonic, and rhythmic. (20:25-26) 
The Music Educators National Conference, recognizing 
the important role general music plays in the lives of 
children, suggests the following with regard to the value 
of general music for pupils: 
General music should aid in continuing creative 
development of awareness to the responsibilities 
and privileges of living in a democracy through a 
belief that every child has the right to full and 
free opportunity to explore and develop his capac-
ities in the field of music in such ways as may 
bring him happiness and a sense of well being; 
stimulate his imagination and stir his creative 
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activities; and make him so responsive that he will 
cherish and seek to renew the fine feelings induced 
by music. (12:160) 
It is agreed that all children by nature are generally 
responsive to music, and that this responsiveness differs 
with each child. Therefore, a sound program. of general 
music must include a variety of inter-related musical 
activities: singing, listening, rhythmic, creative, and 
instrumental. These activities will be discussed indi-
vidually in this Chapter, as well as administrative organi-
zation, physical equipment, and materials, all a vital part 
of a healthy and successful general music program. 
I. SINGING ACTIVITIES 
The Singing Voice 
Students at the junior high school level are indi-
vidualistic, and there is a considerable difference in 
their physical, emotional, intellectual, and social charae-
teristics. Some pupils have a speaking voice with a 
high, piping quality, while others possess a fuller, rounder 
quality. Some have voices of uncertain qualities, and 
others have deep and lower voices. (15:215) 
In American schools, it is generally advocated that 
all pupils should sing through the period of voice change. 
The term "hesitant singers" is often used to describe the 
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children who have not yet found their singing voices. 
Mursell states, -what these people need is not the appli-
cation of some clever instructional trick, but encouragement 
and incitement." (15:216) These "hesitant" singers need 
to be encouraged to listen and to try, again and again, to 
do the various things that will help them to find and control 
their voices. Individual help is of the utmost importance. 
They should not, however, be separated trom the class as a 
whole and grouped in the front of the room. To the contrary, 
they should be made to feel that they are a valued part ot 
the singing group. (5:147) 
Selection of Songs 
In selecting songs, it is important to keep the 
boys uppermost in mind because girls will generally sing 
songs that boys enjoy; the reverse is not always true. 
The range and arrangements are of extreme importance. 
It is always wise to select songs which fit the voices 
rather than to try to fit the voices to the arrangements 
that are in the music library. (1:147) Material should 
' 
be chosen that is not too difficult, and students should 
not be prevented from singing songs which they hear outside 
of school. 
Dykema and Cundiff state the following with regard 
to the selection of songs: 
The songs should be predominantly those which are 
suggested and requested by the students. These songs 
may be favor! tes that the students had in·~ the grades, 
or favorite songs from their books. (,5:1.$0) 
Songs should be employed representing many countries and 
many moods, work songs, play songs, love songs, ballads, 
and many other expression's of man's feeling about the 
world in which he lives. All these serve as a lively 
means of emotional expression. 
Music Reading 
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Some teachers believe that not all pupils can learn 
to read music independently and that, furthermore, not all 
pupils will find a functional use in life for music reading. 
Others believe that an attempt should be made to develop 
music reading ability in all children through formal class-
room procedures; the music reading becomes the all-important 
classroom activity. Andrews and Leeder state tbe following 
with regard to music reading: 
Teachers of an older philosophy believe in trying 
to make all children into performers in musie. In 
this they find justification for reading skills. 
Proponents of the newer philosophy are encouraging 
all children to participate in many musical 
activities with emphasis upon needs for each 
individual student rather than upon the needs of 
a band, orchestra, or choir. From the viewpoint 
of life adjustment, it seems better to be an 
interested but unskilled spectator (or cans~r) 
than either a disillusioned and frustrated · 
performer or one who rejects any interest in 
music. We cannot force a child to attempt the 
acquisition of a skill beyond his maturity 
level or ability without expecting a loss of 
security and interest to result. (2:154) 
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Because junior high pupils at this stage of devel-
opment are generally quite sensitive to what is and what is 
not useful in their lives, it is quite possible that they 
might consider music reading nonfunctional. The teacher, 
therefcre, should utilize all the skill-building procedures 
at his command. The desire to make music is present in the 
majority of boys and girls, although the ways in which they 
wish to express themselves musically may differ. (2:154) 
Music Reading !!I Numbers, Syllables, and Other Methods 
With regard to the problem of whether to use numbers, 
syllables, pitch names, or position recognition, the teacher 
must probe and discover the needs and abilities of each 
class. However, the best; stimulus for helping boys and 
girls to want to read music is a vital musical environment 
with many activities functioning constantly. In this type 
ot environment, it is obvious that music reading can be 
dealt with more successfully. However, if the teacher cannot 
achieve complete success, he should realize it is not always 
possible to make every child an independent reader. It is the 
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teacher's responsibility to give every pupil an opportunity 
to learn music reading as a fUnctional part of the enjoyment 
of making music. (2:157) 
The development of reading ability is a continuous 
process. Each specific skill is introduced when it can 
illtnninate a musical experience, and is introduced again 
and again in connection with other musical experiences so 
that its full and accurate musical meaning emerges gradually 
for the child. The music teacher establishes a state of 
readiness or creates a need by setting up a situation. From 
the understanding of music, independent and rapid reading 
begins to emerge. (15:164-166) 
Those children who come to the general music class 
who have studied an instrument generally are better equipped 
to read music. For the children who are not as well 
equipped, some other learning aid must be found which will 
assist them in assoc:Iating sounds with music symbols. Some 
of the aids which help children deal with the melodic line 
are found in the use of numbers, syllables, letters, and 
intervals. 
~ and ~ Singing 
Some teachers believe that note reading must be 
strictly interpreted, that is, the pupils are given the 
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pitch, ard then must sing a new song with no other assist-
ance. Andrews and Leeder state, "This is not very practical 
'because it is generally known that many music educators as 
well as many lay people cannot sing without any assistance." 
(2:155) 
Rote singing, gemrally def'ined, means singing by 
imitation. But an impo~tant implication here is that the 
singer imitates by means of his aural experiences. As 
he continues experiences in singing, listening, and playing 
on simple instruments, he eventually canes to relate to the 
musical score what he hears, and thus associates the written 
notes with tm ir actual rhythmic patterns and pitches. The 
goal is tba t the notes are translated into and signif'y these 
musical sounds directly as the pupils look at them. The 
process can be outlined in this manner: (1) we hear; then 
sing; (2) we hear and see, then sing; (3) we see, hear 
(inner ear) and sing almost simultaneously. (10:156) This 
last step is what is called reading music, or sf. nging by 
note. 
The attention of the pupil must be direeted to the 
score and he be.: made aware of' the text and the music. 
After establiShing reasons for reading music, it is import-
ant to explain the significance and use of the score. By 
using thematic materials from listening activities, the 
teacher can begin the gradual process of helping pupils 
understand and use the musical score. Andrews and Leeder 
suggest: 
(1) Understanding the form or construction or a 
song. 
(2) Recognizing the outline of phrases. 
(3) Recognizing like and unlike phrases. 
(4) Orienting the voice range to the range of the 
staff. 
(,5) Locating own vocal line. 
(6) Following progression of notes up or down on 
the staff. 
(7} Understanding the meaning of scale-wise and 
skipping intervals. 
(8) Recognizing specific groups of notes, such 
as 1-3·5. 
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(9) Using tonic and tonic triad as orientation points. 
(10} Finding intervals which are associated with 
familiar songs and already well known. 
(11} Trying to make a part sound right in associ-
ation with the notes on the staff and the sound of a 
harmonizing part. 
(12} Interpreting tempi, dynamics, accents, and 
phrasing as indicated in the score. 
(13) Verbal chanting; this type of technique may 
at first be crude but will eventually be refined, and 
not too much should be given at one time. (10:156) 
Individual ~ ~ Singing 
Individual singing should be encouraged because it 
is one of the important means of self-expression. 
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However, part singing will be one of the most enjoyable 
features in the study of music for well-prepared groups. 
Classes which do not have too much part-singing should not 
spend too much time on this phase of music because the 
students may lose interest. While singing is an important 
activity in the general music class, it is not the only 
activity. 
Singing .!!?. Harmony 
Singing in harmony can be a delightful experience. 
To be able to barmnize is usually a source o:f' satisfaction 
to the children. Rounds and descants can be very effective 
in the gem ral music class because they are not too difficult 
to learn. Using an autoharp accompaniment helps the 
students to understand the richness harmony adds to their 
songs. 
Singing with Accompaniment 
Singing with a well-played accompaniment can bring a 
sense of real accomplishment to the students. Autoharps 
are ideally suited to classroom use because they are easy 
to play and portable. Every general music elass should be 
equipped with a piano because it is essential in so many 
classroom activities. Any studEnts who study privately 
on a particular instrument or participate in the school 
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instrumental classes eould prepare specific songs for class 
accompaniment. This activity is generally enjoyed by the 
children. All of the agove activities will add to the 
interest and sense of accomplishment in the general music 
class. 
II. LISTENING ACTIVITIES 
"Listening" Explained 
The term "listening experience" as defined by Andrews 
and Leeder is described as "an activity in which the pupil 
is himself listening to musie performed by others, rather 
than playing or singing himself." (2:184) This is a 
rather loose expr:-ession, but mt as loose as the term 
"apprec i ation. tt The term means that the emphasis in the 
experience is aural, supplemented by whatever other response 
seems natural and appropriate in the minds of pupil and 
teacher. The response of the listener to music depends 
upon his total previous experience as a whole. The 
listenirg experience may seem to be passive when compared 
to the singing or performing experiences. In listening, 
however, the participant cannot be wholly passive unless 
he resists any reaction to the music to which he is 
exposed. (2:184) Since listening is the most natural 
means of learning to appreciate music, it is important to 
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understand what is meant by the words "listening" and 
"appreciating." Some teachers draw a fine line of distinc-
tion between the terms "listening" and "hearing." Leeder 
and Haynie state that hearing takes place when a person 
hears music going on about him, but pays no attention to 
it. It is entirely possible to hear ani enjoy background 
music and never remember exactly what has been played. 
Hearing does not imply that attention has been given to 
the music about us. Hearing is a purely passive response 
to a musical stimulus. (10:166) 
Listening is "hearing with a purpose." A person 
engaged in this type of listening should recognize the 
distinctive tone quality, instrumentation, rhythms, or 
melodies of the music. Listening is the activity with 
which one is concerned in all music teaching, including 
music appreciation and music history. Listening requires 
alertness, as opposed to the passive quality of the 
experience when one is "hearing" music. (10:166) 
Music listening itself is one of the most signi-
ficant and rewarding types of musical experience. Many 
pupils will find this activity the most ef:fective and 
satisfying avenue of their own musical growth. It is 
often said that this area of the music education program has 
the greatest carry-over into adult life. Hartshorn states: 
Since the distinguising characteristic of music 
is tone, and tone is perceived only through the ear, 
listening is an indispensable factor in every musical 
experience and an essential element in eTery aspect 
of musical growth. (27:261) 
Tzye s ~ Listening 
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Normative listening. Listening that indicates the 
manner in which to sing a song, how to play, how to improve 
a performance, what one should do musically is called 
"normative listening" and belongs to all levels of musical 
maturity. Mursell believes that normative listening should 
reveal the expressiveness and the charm of music; it should 
include awareness of the melody, the tempo, the dynamics, 
the rhythmic patterns, accompaniment, end instruments used. 
(14:280) 
Interpretative listening. Listening in which music 
is related to non-musical means such as prose, poetry, 
bodily movement, pictures, etc. is interpretative listening. 
In this activity, the teacher should connect the music to 
great events, to faraway lands and people, or even ask the 
children for the interpretation of the music heard. (llp288) 
EXploratory listening. Listening which enables 
children to discover the great world of music with all its 
richness and variety is exploratory listening. Mursell 
suggests the following to teachers for the organization of 
exploratory listening: 
(1) have wide variety of musical samples, 
(2) have no preconceived notions what the children 
will like, 
(3) use good equipment, 
(4) suggest to children to read about the music, 
(5) keep children informed about musical events 
on television, radio, concerts, etc., 
(6) give children opportunity to discuss music, and 
(7) music educators should not be upset if children 
do not accept music that he considers good. (14:292) 
Analytical listening. Listening which centers on 
content, form, and structure of the music itself is called 
"analytical listening. tt Mursell points out that this kind 
of listening means '' ••• noticing such things as tempo, 
the rise and fall of melody, dynamics, instrumentation, 
tone color, recurrence or contrast of musical pattern. 
(14:294) At more mature levels, it may mean noticing 
" • • 
themes and their treatment, connective material, overall 
form, harmonic, and contrapuntal content. 
Inner listening. Listening which suggests that 
children be asked to think a familiar piece of music or 
to hear it in their minds is "inner listening. •• It is the 
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ability to think or imagine a musical effect, quite apart 
from and without any outward sound. (14:296) 
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Perceptive listening. Listening in which the 
individual receives for himself, in his own way, the message 
and appeal of music is "perceptive listening." This is 
primarily an individual affair. In this aspect of listening, 
the teacher should let the music speak for itself, therefore, 
the choi ce of music is important. A discussion after 
listening may be in order. (14:297) 
Remembered listenin_g. Listening in which the music, 
because of its quality, becomes a memorable experience for 
the children is remembered listening. It Should be the 
goal of the music teacher to give the students a few of 
these memorable experiences. (14:299) 
Purposes .2!, Listening 
Gehrkens suggests to teachers that the purposes of 
listening should be: 
(1) To furnish a pleasurable change from singing. 
(2) To exten~ the knowledge and love of musie 
beyond the material which the children can sing. 
(3) To increase and make more discriminating many 
observations which are applicable to music in several 
forms. 
(4) To give significance to a stud,y of the lives 
and works of composers, and their importance in the 
development of the history of music. 
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(5) To furnish significant material for integrating 
music with other school subjects. (8:)80) 
The overall objective is musical enjoyment. Ideally, 
it should be immediate enjoyment 1n some way for each 
student. Im other words, the music Should reach each 
child. 
Basis ~ Choosing Listening Materials 
Andrews and Leeder suggest that music teachers, in 
choosing liste n1ng materials, should take into consideration 
the maturity and ability of the listeners, their musical 
background, and their interests. Of equal importance are 
the amount of time available for the listening experience 
in the classroom and the availability of such supplementary 
musical experiences as radio, television, recordings, and 
concerts. (2:189) 
Content 2! Listening Program 
Beattie, McConathy, and Morgan suggest that the 
content of the listening program should inciude the 
following: (1) folk songs, (2) waltzes, (3) folk dances, 
(~) the composed folk song, (5) composed music based on 
.30 
folk music, (6) racial and national music, (7) art songs 
and ballads, (8) elementary song forms, (9) elementary dance 
forms, (10) operas, (11) instruments and instrumental music, 
(12) qualities of the human voice, (1.3) coDrelate with 
history, geography, art, literature, physical education, 
(14) symphonies, (15) descriptive music, (16) suites, 
(17) show tunes, (18) theme and variation, {19) religious 
music, (20) ballet, {21) tone poems, (22) patriotic music, 
and (23) holiday music. (3:190) 
What the Teacher Can Do 
-- --
The teacher should know some interesting details 
about the composer and ought to stress actions, situation, 
and feelings of the composer rather than dates and places. 
Music of living composers shoULd be included in the 
listening program, and teachers should not insist that 
junior high school pupils explain correctly the names of 
all the great composers. While there is no one approach 
to be used in initiating the listening lesson, the teacher 
should avoid routine. 
III. RHYTHMIC ACTIVITIES 
~ Importance 2! Rhythm 
Rhythm itself give~ life, sparkle, reality, and 
expressi~ness to the performance of music. Unless one 
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understands the rhythm, one does not understand the music. 
An understanding of and a feeling for rhythm adds to the 
pleasure of listening. A live feeling for rhythm facilitates 
music reading. Rhythm is one of the best and most natural 
starting points for creating music. (~:2~-2$7) Rhythms 
build a background tor good singing. 
Rhythm helps children to ms. ke music through devel-
oping and refining the sense of rhythm without which music 
cannot be made. Further, rhythms assist children in gaining 
the muscular control and coordination without which music 
cannot be made. Rhythms direct conscious attention to the 
music it self'. 
Rhythmic Activities 
Bodilz expression !!:!!h music. Much of what has been 
said regarding singing and 11 stening in the general music 
class applies to bodily expression with music. So strong 
is the desire to dance, so simple is marching--which is 
involved in practically all dancing--and so attractive 
is dramatization in its elementary forms, that the re-
sourcefUl. teacher can eventually involve many of his 
junior-high-school students in some physical expression of 
strongly rhythmic music. Folk dancing has became more 
popular in recent years, and this can be used for developing 
rhythm. (5:177) 
Rhythm instruments. Many easy-to-play instruments 
require principally a sense of rhythm which can be used 
effectively in rhythmic activities. Such instruments are, 
!.•.S•t claves, castanets, maracas, and bongo drum. 'rhe 
use of rhythm instruments is of great value as they tend 
to call attention to and sharpen the rhythmic responses. 
It should be remembered that rhythm instruments should 
always be treated as musical instruments. (14:272-273) 
Student conducting. St.udent conducting is an 
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activity which is successful and enjoyable in the general 
music class. It helps the students who conduct to gain a 
feeling for rhythmic pulsation and to express their movements 
with feeling and coordination of movement. 
Developing ~ Understanding 2! Rhythm 
Rhythm involves organization or balance about same 
central or culDdnating element. It involves a moving, 
onward flow, and must be taught, learned, and apprehended 
as such. It does not ccn sist of small units, but the total 
onward flow of a musical selection. It has shape, form, and 
definition, and must be grasped as a whole rather than built 
up from its parts. It is important to give learners the 
opportunity to sense patterns by expressing them and by 
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hearing them. In order to get the underlying beat, one 
must depend on shape and rhythmic organization. Rhythm is 
not identical with the beat for the beat is only one element 
in it. As Mursell states: 
First we must never regard musical rhythm as 
synonymous with the beat, for there has been beat-
less music which still contained a very definite 
rhythmic structure. Second, we must never regard 
the beat merely as an arithmetical device, but 
rather emphasize the expressive effects and values 
which it creates and teach it in terms of them. 
(llp209) 
IV • . INSTRUMENTAL ACTIVITmS 
Playing Instruments 
The students in the general music class should 
become aware of the values of playing a musical instrument 
through actual experience. If the student has played either 
rhythm, band, or orchestral instruments in the grades, be 
will probably enjoy playing them in junior high school. 
If there is an instrumental teacher in the school, 
it may be possible for him to help the general music teacher 
give instruction to sane members of the general music class 
in orchestra and band instruments. It this is not possible, 
the general music teacher should arrange to include 
some instrumental music participation in the general 
musie class. As difficult as this instruction may be in a 
large class, it is valuable both in itself and especially 
in what it may open up for certain of the children. 
Some kind of instrumental instruction should be introduced 
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occasionally in every general music class. (5:389-390) 
Instrumental activities, in addition to providing many of 
the children with desirable recreational activities, will do 
much for almost all of the children in strengthening their 
understanding and appreciation of radio and phonograph 
recordings, and reading and writing music. 
There are excellent opportunities for combining vocal 
and instrumental music in the general music class. Sinee 
the interests are so varied, it is of.ten easy to interest 
students in instrumental music. The social instruments 
such as banjo, harmonica, guitar, autoharp, ukelele, 
harmolin, and mandolin have a place in folk music. These 
instruments can be used effectively with the various 
appropriate songs. A balanced instrumentation will seldom 
be possible, but various combinations can be used 
effectively. (10:44-46) 
Emphasis ££ Playin~ Instruments 
The emphasis on instrumental playing in general music 
classes should be more on developing the intelligent consumer 
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and less on forcing everyone to reach a performing level. 
In attempting the latter, teachers and pupils alike develop 
severe cases of frustration; it is an artificial and false 
goal. If' everyone tried to play on the baseball team, the 
bleachers would be empty. (1:123) 
Among the benefits derived from instrumental 
activities in the general music class are the socializing 
and cooperating factors, the broader experience with music 
literature, and the additional listening experience. 
V. CREATIVE ACTIVITIES 
Importance 2£ Creative Activities 
Creative expression is not for the talented few. 
Mursell defines creative expression in music as "personal 
musical initiative." This must not be taught as a routine, 
but reduces i tsel.f' to and defines itself as the promotion 
of individual and personal initiative. (14:279) Creative 
experience can be a discovery of an unsuspected ability in 
oneself. It may coma suddenly or gradually, but speed is 
not of the essence. 
Examples £! Creative Activities 
Creating original music. Children should be en-
couraged to make up new music, although it is wise to lead 
them so that they do not undertake too much at first. It 
should be remembered that the new music itself is not what 
is of great value, but rather the joy of the student 
expressing himself in this activity. (14:291) 
Rhytluni c ac c ompa nine n t s. Many of the songs in the 
singing books for general music classes encourage the 
children to play rhythm instruments with their singing. 
This ean be enjoyable, and it can make the singing much 
more effective. 
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~ 2£ melody ~ harmony instruments. Melody and 
harmony instruments are constructed in such a manner that 
children ean learn to play melodies almost immediately. 
They give immediate musical satisfaction, and music ean 
be enjoyable to the students. The autoharp adds greatly 
to the enjoyment of singing songs and teaches something 
about harmony. 
Music notebooks. A music notebook may be a record 
of meaningful listening experiences, or a collection of 
.facts abo.ut music. I.f there is time enough in the general 
music class program to keep a music notebook, it is a 
worthwhile activity. 
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Student perrormanees. Children who study voice. or 
instrument out of school or in the school instrumental 
classes can, from time to time, be requested to play for 
the gen.eral music classes either individually or in groups 
for duets, trios, or quartets. The participants can derive 
some benefit from this activitJ, and the entire class ean 
find this enjoyable. 
Dramatization. When program music is played in 
the general music class, the teacher can encourage some 
of the students to act out the story. When this is done, 
the story behind the music becomes more defined in the 
students• minds. 
VI. PHYSICAL EQ.UIPME:NT 
Importance £! Physical Equipment 
The equipment for music should . be present for the 
expre-ss purpose of enriching the musical growth of the boys 
and girls. Music education is concerned with developing 
appreciation, understanding, knowledge, and skills of 
performance in pupils. It can be said that any device 
used by teachers to promote these learnings may be called a 
"teaching aid." k.i teaoher should choose them most carerully, 
and he should be certain that the aids· he uses will be 
functional in a teaching situation. An aid that is good 
for one school is not necessarily equally effective in 
another. (2:302-303) 
Basic Equipment 
The piano is a very basic and important instrument 
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in the general music class. Extensive use is also now being 
made in many schools of autoharps, bells, and rhythm in-
struments. These instruments have great value to the music 
class. The autoharp, for an example, for some children, 
seems to satisfy a hidden longing to make music. It could 
be that these students do not have the drive, stamina, or 
talent to learn such demanding instruments as piano, violin, 
clarinet, or perhaps they are children to whom such op-
portunities have been denied. In either case, an attitude 
of intense interest is revealed in the faces of such 
children when, by pressing a chord bar and strumming the 
string of the autoharp, they find themselves making real 
music. ( 1: 135) 
Teachers who are unaware of the many ways in which 
bells, autoharp, and rhythm instruments may be used to 
enrich the singing, listening, and rhythmic experiences of 
children should investigate this area. Students like to 
think and do, and such instruments are an ideal avenue for 
combining the two. (1:135) 
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~he use of a tape recorder provides an opportunity to 
build musical values through self-criticism. Many schools 
own, but do not use to the fullest possible extent, tape 
recorders. The expense involved in purchase and upkeep of 
a tape recorder is justified if it is used in some ot the 
following ways: {1) record classroom singing so children 
can hear and discuss the sound of their singing, (2) keep 
the recorder running throughout an entire choral or instru-
mental rehearsal, (3) play tapes ot rehearsals for members 
ot the organization and ask that they evaluate their playing 
or singing, (4) use with pupils during individual or group 
instrumental instruction, (5) allow students to compare a 
taped song or composition which they have performed in 
with a professional recording ot the same mnsie, and {6) 
teachers who attend professional education sessions may 
find it useful to take along tape recordings ot their own 
classes or musical organizations. (1:137) 
The general music class is to be considered as a 
class, not as an assembly. This means that its housing and 
equipnent should be sueh as to permit attention to the 
individual needs of its members. It should aeet in a classroom 
so that the pupils may write comfortably. The furnishings 
should be in harmony with the subject. Thus, not only standard 
equipment should be .found there, but also appropriate pictures, 
decorations, and band, orchestral, Latin-American rhythm 
instruments, and melodic and harmony instruments. (5:373) 
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A well-equipped room should have a blackboard, 
several large tables, movable chairs, bulletin board, wall 
maps of the world, globe, a file of materials for visual 
aids from all available sources (teacher and class should 
accumulate and expand this file), library of books on music 
and music ians, record library, sets of songbooks, and other 
text materials, three-speed phonograph, as well as piano, 
instruments, and tape recorder which have already been 
discussed. (2:90) 
The inclusion of informal instruments such as guitar 
or ocarina is an excellent way of bringing out-of-school 
interests into the classroom. For students who have vocal 
difficulties, these instruments are informal enough in their 
use to be attractive, and they can be learned relatively 
easily. They are also personal enough to represent a 
satisfactory outlet. It is not necessary to attempt to 
reach a high performance level. The main aim is to erase 
the fear of failure, which at times prevents some pupils 
from studying band and orchestral instruments. (2:90) 
The phonograph is another very basic item of equip-
ment. A three-speed phonograph should be purchased, and 
money invested in a good machine is never wasted. 
41 
Radio and phonograph material and especially a library 
o~ fine recordings which can be heard several times, will 
furnish abundant opportunities for extending and deepening 
such discriminating listening as has been developed in the 
grades. Listening booths or several ear phones attached to 
a record table may be welcomed by children who wish to 
listen in private. (1:380) 
The phonograph material for the general music class 
will depend upon many factors of previous training, finan-
cial resources, etc., but it should be interesting and 
challenging to hold the interest of the students. Some 
desirable types of material which may be found on records 
include (a) folk music embodying marked national character-
istics; (b) marches; (e) various small pieces which 
strikingly exemplify different moods and actions; (d) de-
scriptive snd programmatic compositions; (e) historical 
examples ranging from primitive to classical; (f) modern 
and futuristic; (g) groups of pieces which present out-
standing characteristics of various composers; (h) selections 
from operas, especially Gilbert and Sullivan, for simple 
programs with dramatizations; and (i} songs to be sung with 
the accompaniment of the phonograph. (5:381) 
The record library should be housed in a central 
place where all teachers w~ll have access to it. Records 
should be kept in albums and stored upright on shelves with 
separators from 8 to 12" apart. The storage place should 
have a relatively even temperature and not be subject to 
extremes of heat and cold, because this causes warping. 
(2:212) 
Music teachers have used maps, pictures, slides, 
demonstrations, concerts, and various performances to 
vitalize and enrich their teaching. They have not always 
taken advantage of the many excellent teaching aids available 
in the community because they do not know what resources 
are at their disposal. (2:212) 
Andrews and Leeder state that it is necessary that 
the term ttaudio-visual aid" be understood. By an ttaudion 
aid is meant ••the material used is heard but is not seen. n 
By "visual aidn it is meant ttan aid that is seen and not 
heard." A filmstrip is a good example of a visual aid. An 
audio-visual aid ucan be both seen and heard." (2:303) An 
excellent example of this is television. There seems to be 
little opposition to their use, but educators are still in 
a quandary with regard to their selection and purpose. 
Audio-visual materials should always be considered 
only as a means to an end. They can never take the place 
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of an enthusiastic, efficient music teacher. They are only 
tools in every sense of the word. They contribute to 
learning but are not a substitution for it. Audio-visual 
aids are a powerful force in motivating a class to learn, 
and with their use, learning is achieved more rapidly, more 
effectively, and with more facility. (2:303) 
Films are used in many areas in the junior high 
school, but music teachers who have had skill in performance 
as their chief objective have been slow to realize their 
worth in the classroom. With the availability of many good 
films, teachers are urged to consider them for use in the 
general music classes, for use in the development of good 
choral groups, as a means for recruitment for instrumental 
classes, and for use in conjunction with class instrumental 
teaching. (2:303-304) 
Film strips are stationary pictures on a continuous 
film and, as such, have some advantage over films or motion 
pictures because the individual frames can be moved forward 
or backward as desired and held for any length of time. 
This gives the teacher and pupils a chance for discussion 
at the time of showing. This visual aid is especially good 
for teaching some phases of instrumental music, such as good 
sitting position, how to hold the instrument, the proper 
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embouchure, and how to finger the instrument. Film strips, 
also called strip films or slide films, have been in use in 
some areas for over thirty years, but have not been used 
extensively in music education. (2:308-309) 
Bulletin boards are most useful to music teachers 
for displaying materials in class. This makes it possible 
for the pupils to enjoy and study them. Some effective 
displays include music maps, posters, post cards of places 
famous in the music world, photographs of musicians, 
pictures of instruments and musical events, and notices 
of coming performances in the community. (2:314-315) 
VII. ADMINISTRATIVE ORGANIZATION 
Shall General Music ~ Required ££ Elective? 
General music may be a required or elective subject. 
When it is an elective subject, it is usually taken by 
pupils who desire it, or by those who are capable. Elective 
courses do not necessarily insure the presmce of only 
serious or capable students. The main distinction between 
the two is that the elB ctive groups cane to class desiring 
to learn, While the required groups cane with various 
attitudes. Some of the latter are willing, some complain, 
while others are rebellious. The presence of the required 
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groups usually means trouble and disaffection. It is to be 
remembered that these students are going out into a world in 
which music is partly on an elective basis and partly on a 
required or i nescapable basis. 
I .f the children do not learn to make effective and 
helpful use of music in the schools, many of them will never 
learn after leaving school. The junior high school ought 
to help children to make more out of that contact with music 
than they would make if it were not for the school. (5:369) 
Since many children come to the junior high school 
with different backgrounds in music, it is not strange that 
some have not developed a warm appreciation for it . But 
to the capable teacher, it should appear as a challenge 
that there are children who dislike music and object to 
being in a music class. Because there are so many kinds 
and aspects of music, it is usually a question of skill on 
the part of the teacher to find materia l that will appeal 
to all children. Because of the great need for music in 
the lives of all, it seems that, with competent teachers, 
music should be required through the junior high school. 
This, however, does not mean that all children should take 
the same music or the same amount of music. But a ll need a 
good background, need at least to be aware of what music has 
to offer them during and after their high school years. It 
would, therefore, seem that a conservative program should 
require general music courses in the seventh and eighth 
grades. 
Types of Grouping 
Grouping ~ grade. Most students will be easily 
classified on the basis of grade. In the seventh grade, 
pupils are interested in performing music of an elaborate 
nature because there are few students with changed voices. 
In the eighth grade, the students will be interested in a 
different type of music because many boys have changed 
voices. The songs, therefore, must be restricted in 
voice range. (3: 150) 
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Grouping £r ~· Some large systems have music 
classes grouped according to sex. This classification may 
have advantages for the administration, but it is doubted 
whether there are any musical advantages. Songs that are 
well arranged for boys' voices are extremely limited, and 
three- or four-part songs of the standard collections are 
often unsuitable for boys. 
The best choral literature has been written for mixed 
chorus. This would indicate that singing on this level 
should be in mixed groups. If the administrator insists on 
grouping boys and girls separately, the music teacher will 
have to do his best even though he will not be able to 
secure t he beauty of ensemble possible 1n mixed chorus. 
The publishers have endeavored to provide songs to fit 
these situations. It is the responsibility of the teacher 
to find suitable material. (3:160-162) 
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According to ability and interest. In schools where 
pupils are classified according to tests in general intelli-
gence and achievement, it may seem at first that this would 
be an ideal setup for music. Careful study, however, 
indicates that this classification is not too practical. 
Teachers lean toward the opinion that external conditions 
such as environment, home influence, and training out of 
school are quite as important as innate ability. 
Another problem that comes to light is that if a 
certain grade is sectioned into seven sections, perhaps by 
putting the highest ranking in section one and the lowest 
ranking in section seven, it will be found that the top 
section will read music easily, while the seventh section 
will be unable to read music. These facts must be kept in 
mind in planning the course of study for using intelligence 
tests as the bases for organizing the sections of each grade. 
(3:163-165) 
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Leeder and Haynie state that in general "heterogeneous 
grouping is recommended for general music." (10:23) Teachers 
generally prefer to organize separate sections for each grade 
for social as well as musical reasons. 
The general music class should be offered to pupils with 
a minimum requirement during the seventh and eighth grades. 
(~:25) The grouping should be heterogeneous and no discrimina-
tion should be made as to intelligence or ~ talent ratings. (14:25) 
Meetings Per Week 
One period per week is an unsatisfactory time allotment 
for general music. At least two, three, or more times per 
week are recommended. (14:60) A class meeting less than 
twiee a week is undesirable, not only because of the inadequate 
time limitations it imposes, but also because of the length of 
time elapsing between the meeting periods of the class. If a 
class can be scheduled to meet three times a week, the teacher 
is presented with a favorable situation in which to work. (2:68) 
Size of Classes 
The ratio of one teacher to thirty or thirty-five 
pupils per class is recommended. The average teacher knows 
that thirty or forty children at one time are all that can be 
taught effectively. This, too, can limit attention to individual 
49 
students. In many cases, music teachers are given sixty to 
one hundred and twenty pupils in each class, and meet with 
the children only once or twice a week. In these cases, 
many teael::er s are forced to be policemen to such a group 
and perhaps sing a few songs. {20:320) 
Leeder and Haynie state that the average class should 
be between twenty-five and thirty-five pupils. Often the 
general music class has students with no background, and 
that is why classes twice the size of the usual academic 
classes ar.:e better. (10:25) 
VIII. SUMMARY 
This Chapter has presented a study of professional 
books by outstanding music educators. A summary of the 
music activities, physical equipment, and administrative 
organization suggested by these music educators is presented 
here in outline form. 
Singing activities 
In American schools, it is generally advocated 
that all pupils should sing through the period of 
voice change. 
Material should be chosen wi~is not too 
difficult and which fits the vo c e. 
Every pupil should be given the opportunit,r to 
learn music reading as a functional part of the 
enjoyment of music. 
Individual and part singing should be encouraged. 
Accompaniments should be used to bring a sense of 
completeness to the songs. 
Listening activities 
Listening is the most natural means of learning t o 
appreciate music. 
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Listening is the area of the music education program 
which ha s the greatest carry-over into adult life for 
the students. 
Types (1) 
(2) 
(3) 
<4> (5) (6) 
(7) 
of listening a re: 
Normative listening. 
Interpretative listening. 
Exploratory listening. 
Analytical listening. 
Inner listening. 
Perceptive listening. 
Remembered listening. 
The overall objective in listening is musical 
enjoyment. 
Listening experience should come from recordings of 
a wide range of music as well a.s supplementary musical 
experiences a s radio, television, and live performances. 
Rhythmic activities 
Rhythm itself gives life, sparkle, reality, and 
expressiveness to the performance of music. 
Specific rhytbrrdc activities should include: (1) Bodily expression with music. 
(2) Rhythm instruments. (3) Student conducting. 
Rhythm is not identical with the beat for the beat 
is only one element in it. 
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Instrumental activities 
Playing a musical instrument has many values in the 
general music class. 
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Instrumental activity will strengthen the pupils• 
understanding and appreciation of radio and phonograph 
recordings, and reading and writing music. 
There are excellent opportunities for combining 
vocal and instrumental music in the general music class. 
The emphasis on instrumental playing in general music 
class should be more on developing the intelligent 
consumer and less on forcing everyone to reach a 
performing level. 
Creative activities 
Creative experience can be a discovery of an 
unsuspected ability in oneself. 
Creative expre ssion is the promotion of individual 
and personal initiative . 
Specific creative activities should include: 
(1) Creating original music. 
(2) Rhythmic accompaniments. 
(3) Use of melody and harmony instruments. (4} Music notebooks. (5} Student performances. (6) Dramatization. 
Physical equipment 
The equipment for music should be present for the 
express purpose of enriChing the musical growth of 
the boys and girls. 
Teachers should choose teaching aids most carefully. 
Filmstrips have been in use in soma areas for over 
thirty years , but have not been used in music education 
as have some other teaching aids. 
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Basic equipment should include a piano, three-speed 
phonograph, tape recorder, library of recordings, band , 
rhythm, melody , and orchestral instruments. Other 
equipment should consist of pictures, decorations, 
globe, wall maps, bulletin board, file of material for 
visual aids, library of books on music and musicians, 
sets of songbooks and other text material, films, 
filmstrips. 
Administrative organization 
A conservative program should require that the 
general music class be required in the seventh and 
eighth grades. 
Most students will be easily classified on the basis 
of grade. 
Some large systems have music classes grouped accord-
ing to sex, although generally speaking, singing on this 
level should be in mixed groups. 
In general, heterogeneous grouping is recommended for 
general music. 
General music should be given at least twice weekly. 
The ratio of one teacher to thirty or thirty-five 
pupils is recommended. 
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CHAPTER IV 
SOURCES OF DATA 
The sources of data included a review of professional 
literature in the area of music education. In addition to 
these, other sources included the Yearbooks 2! ~ Music 
Educators (Supervisors) National Conference, the Journal 
ot Research in Music Education, the Music Educators Journal, 
- -
and unpublished Masters' theses. 
In addition, the questionnaire technique was used to 
gather original data for this study. For the purpose ot 
determining the items which should be included on the 
questionnaire, writings by leading music educators were 
studied carefully. The questionnaire was designed with a 
purely quantitative basis in mind, the reason being that the 
study deals with the current general music program in grades 
7 and 8, and approximately how frequently each activity is 
used. 
I. DEVELOPMENT OF THE QUESTIONNAIRE 
The first step in preparing the questionnaire was 
that of listing the activities as suggested in the outline 
of a program for general music in ~rades 7 and 8 by 
outstanding music educators. These activities included the 
54 
following areas: (1) singing, (2) listening, (3) rhythmic, 
{4) creative, and (5) instrumental. The second step involved 
the listing of items relating to physical equipment, materia1s, 
and administrative organization. All items were extracted 
from the literature. A general information page was also 
included. 
The following scale was devised to indicate the 
frequency with which each activity was included in the 
general music program: "used extensively," 1; "used 
moderately often, n 2; "seldom used," 3; "never used," 4. 
II. SECURING THE DATA 
The Department of Education of the State of' Rhode 
Island provided an educational directory with a list of' the 
towns and cities having grades 7 and 8. Because the Depart-
ment did not have the names of general music teachers in 
these towns and cities, a personal letter was sent to 
seventy-three principals requesting that they furnish the 
name(s) of the general music teacher(s) in grades 7 and a. 
Of the seventy-three principals contacted, replies were 
received from seventy-one. A personal letter, accompanying 
the questionnaire, was then sent to eighty-four music 
teachers whose names were supplied by the principals. A 
self-addressed, stamped envelope accompanied each 
questionnaire sent to the music teachers. 
After a time lapse o£ six weeks, a follow-up letter, 
a second copy of the questionnaire, and a self-addressed, 
stamped envelope were sent to those music teachers who had 
not yet responded to the first request. 
A total o£ 63 music teachers completed and returned 
the questionnaire. This represents a percentage of return 
o£ 75 per cent. 
III. TABULATION OF DATA 
As was pointed out previously, the music teachers 
were requested to rate each activity and heading according 
to the following seale: aused extensively," 1; "used 
moderately often," 2; "seldom used," 3; "never used," ~. 
Tabulating forms were constructed so that the cumulative 
data for each activity and practice could be recorded 
according to the rating of frequency attached to it. 
The returns from the general music teachers in grade 
7 and those from the general music teachers in grade 8 were 
tabulated separately. 
IV. STATISTICS 
.!!!!!l Index Rating Computation. To .tacilitate a 
comparison of grades 7 and 8, mean index ratings were 
computed for each item in the questionnaire for the two 
groups in order that an indication of central tendency 
could be obtained. 
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In the instructions contained in the questionnaire, 
teachers were asked to indicate, according to the ~ollowing 
4-point scale, the relative frequency with which the 
activities were used: "used extensively," 1; "used 
moderately often," 2; "seldom used," 3; "never used," 4. 
The mean index rating fo.r each item was computed in the 
following manner: 
(1) In each rating of frequency, the total number 
for each item was multiplied by the value assigned to it. 
(2) The sum of t~ pro~ucts was divided by the 
number of teachers rating the item. The quotient resulting 
was the mean index rating for that item. 
Thus, an example of the mean index computation is 
as follows: 
Weighting: 
Responses received 
Computation 
78/56 = 1.39 
1 
-
2 
5 
10 
l !1: 
1 5 = 56 
3 20 = 78 
Each item received a mean index rating computed 
separately for grades 7 and 8. The resulting ratings 
represented the responses of the participants to any item 
on a scale of 1.00 to 4.00. The lower the mean index 
rating, the more frequently was that activity used by the 
respondents. 
V. SUMMARY 
In this Chapter, a review has been presented of the 
techniques and procedures used in the present study, in-
cluding t he development of the questionnaire, the mailing 
of the questionnaire, the tabulation of data, and the 
statistical technique employed. 
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CHAPTER V 
PRESENTATION OF ORIGINAL DATA 
In this Chapter, the original data as compiled from 
the questionnaires will be presented. Because the State 
Department of Education of the State of Rhode Island could 
not furnish a list of general music teachers, it was 
necessary to write to all junior-high-school principals 
requesting the name(s) ot the general music teacher(a) in 
their schools. The names or the principals and schools 
were furnished by the State Department of Education. A 
total of 73 principals were contacted, and responses were 
received from 71. Five principals indicated that no general 
music teacher was available at that time. As a result of 
the information obtained from the junior-high-school 
'' 
principals, questionnaires were sent . to 84 general music 
teachers, and returns were received . from . 63. teachers. This 
represented a return of 15 per cent. 
This Chapter will comprise three sections: the first 
will present the data relative to the specific music 
activities--singing, listening, rhythmic, and creative--
which comprise the general music course of the seventh and 
eighth grades that participated in this study. The original 
data as received from the music teachers will be presented 
on a comparative basis, and an evaluation of the program 
will be made with each specific activity. The second 
section will present the data related to materials and 
equipment of the seventh and eighth grades that participated 
in this study. The original data as received from the music 
teachers will be presented on a comparative basis, and an 
evaluation of the materials and equipment will be made. The 
third section will present the data concerned with 
scheduling. 
I. SPECIFIC MUSIC ACTIVITIES 
This section will present the specific music 
activities--singing, listening, rhythmic, and creative--
which comprise the general music course of the seventh and 
eighth grades that participated in this study. The original 
data as received trom the music teachers will be presented 
on a comparative basis, and an evaluation of the program will 
be made with each specific activity. 
Singing activities. The data presented in Table I 
indicate that, at the seventh grade level, the singing 
activities used often included singing with accompaniment, 
folk tunes, two-part songs, three-part songs, singing in 
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TABLE I 
NUMBER AND INDEX RATINGS RELATED TO SINGING 
Activities 
1. Learning by rote 
2. Learning by rote and music 
reading combination 
3· Learning music reading by 
a. syllables (movable do) 
-
b. syllables (stationery do) 
-
c. numbers 
d. letters 
e. intervals 
t. note direction 
4. Singing with accompaniment 
5. Singing in unison 
6. Singing rounds 
7. Singing 1n harmony 
a. two-part songs 
b. three-part songs 
c. four-part songs 
d. descants 
a. Types of music sung 
a. chorales 
b. :folk tt.mes 
Ratings 
1 2 3 4 
11 20 13 12* 
18 24. 8 6 
20 13 8 15 
2 2 6 4.6 
4. 5 344 
2 8 
' 4.0 
6 14 13 23 
13 22 9 12 
29 16 9 2 
20 23 11 2 
17 25 10 4 
21 25 8 2 
9 17 20 10 
0 4 11 41 
3 16 20 17 
8 24 16 8 
21 30 2 3 
(continued on the following page) 
Index Ratings 
Grade 7 
2.46-H 
2.04 
2.32 
3.72 
3.55 
3.50 
2.94 
2.36 
1.72 
1.92 
2.02 
1.84 
1.91 
3.66 
2.92 
2.43 
1.77 
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TABLE I (continued) 
NUMBER AND INDEX RATINGS RELATED TO SINGING 
Ratings 
Activities 1 2 .3 4 
Index Ratings 
Grade 7 
c. run songs 
d. holiday songs 
e. patriotic songs 
r. popular tunes 
g. religious songs 
h. seasonal songs 
i. show tunes 
j. spirituals 
k. songs ot music masters 
14 33 6 3 
17 28 7 4 
13 33 6 4. 
3 13 20 20 
7 32 13 4 
14 32 6 4 
2 12 20 22 
9 29 13 s 
9 30 9 8 
2.00 
3.11 
2 • .$0 
2.29 
9. Singing 1n foreign languages 2 6 24 22 2.32 
10. Small group singing 3 16 21 13 2.67 
* Key to ratings: 1. 
2. 
3. 
4· 
used extensively 
used often 
seldom used 
never used 
** All figures are expressed in percentages. 
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unison, fun songs, holiday songs, seasonal songs, patriotic 
songs, singing rounds, learning by rote and music reading 
combination, religious songs, songs of music masters, 
syllables (movable~), singing in foreign languages, note 
direction, chorales, and learning by rote. Activities 
seldom used included spirituals, small group singing, 
descants, intervals, popular tunes, and show tunes. 
Activities never used included letters, numbers, four-part 
songs, and syllables employing stationery ~· Data compiled 
in Table II indicate that, at the eighth grade level, 
activities used often included singing with accompaniment, 
folk tunes, two-part songs, holiday songs, patriotic songs, 
singing in unison, seasonal songs, singing rounds, songs of 
music masters, learning by rote and music reading combina-
tion, fun songs, religious son~, spirituals, syllables 
employing movable do, three-part songs, learning by rote, 
note direction, chorales, and small group singing. Activi-
ties seldom used included descants, popular tunes, intervals, 
show tunes, singing in foreign languages, four-part songs, 
and letters. Activities never used included numbers and 
syllables (stationery do). The data compiled fran the 
returns indicate that none of the singing activities was 
used extensively at the eighth grade level. 
TABLE II 
NUMBER AND INDEX RATINGS RELATED TO SINGING 
Ratinss Index Ratinss 
Activities 1 2 3 4 Grade 8 
1. Learning by rote 12 19 12 12* 2.44** 
2. Learning by rote and music 
reading combination 16 24 6 9 2.15 
3· Learning music reading by 812 2.18 a. syllables (movable do) 22 13 
-
b. syllables (stationery~) 2 2 6 45 3.71 
c. numbers 4 5 541 3.59 
d. letters 2 9 5 .39 .3.47 
e. intervals 6 16 12 21 2.87 
r. note direction · 11 21 10 1.3 2.45 
4· Singi ng with accompaniment .31 16 6 2 1.62 
5. Singing in unison 16 27 10 2 1.96 
6. Singing rounds 1.3 29 10 
.3 2.05 
7. Singing in harmony 
a. two-part sCI'lgs 2.3 20 8 4 1~87 
b. three-part songs 1.3 21 1.3 8 2.29 
c. rour-part songs 3 4 13 35 3.45 
d. descants 6 13 22 14 2.80 
(continued on the following page) 
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TABLE II (continued) 
NUMBER AND INDEX RATINGS RELATED TO SINGING 
Rati!!SjS Index Ratinss 
Activities 1 2 3 q. Grade 8 
a. Types of music sung 
a. chorales 9 21 16 9 2.45 
b. folk tunes 23 27 2 3 1.73 
c. ftm songs 12 28 10 s 2.15 
d. holiday songs 18 26 7 4 1.95 
e. patriotic songs 16 30 5 4 1.95 
f. popular tunes s 14 19 17 2.87 
g. religious songs 11 30 9 5 2.15 
h. seasonal songs 14 30 6 5 2.04 
i. show tunes 4 13 21 17 2.93 
j. spirituals 11 28 11 s 2.18 
k. songs of music masters 12 29 10 4 2.11 
9. Singing in foreign languages 2 5 27 21 3.22 
10. Small group singing 3 15 25 11 2.76 
*Key to ratings: 1. used extensively 
2. used often 
3. seldom used 4. never used 
**All figure s are eXpressed in percentages. 
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As indicated in Chapter III, some music educators 
suggest that songs ot many countries, many moods, and many 
other expressions o~ man's feeling about the world in which 
be lives should be employed in the singing activities o~ 
the general music class. This practice was used often by 
the seventh and eighth grade general music teachers as 
indicated in Tables I and II. 
The development of music reading ability is considered 
to be an important part of the general music class. Some of 
the skill-building devices suggested fer reading notes-• 
intervals, letters, numbers, and syllables employing stationery 
~--were seldom used by the general music teachers. Movable 
do and note direction were the two music reading devices used 
often at both levels. 
A study to determine the best method to employ in 
the teaching of music reading as recommended by leading 
music educators revealed little agreement on any one method. 
Many music educators seem to be agreed that syllables have 
decided advantages over other systems, whereas other music 
educators suggest that numbers or letters have decided 
advantages. Therefore, no one method is here being recom-
mended above another. According to the reports of the 
seventh and eighth grade teachers, many used the movable do 
system of syllables, followed by note direction. 
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Music educators suggest that while part singing is 
one of the most enjoyable features to be included in the 
study of music, teachers should not spend too much time on 
this phase of music because the students will lose interest. 
The compiled data indicate that both seventh and eighth grade 
teachers used two- and three-part singing often, while 
descants and four-pSl't singing were never u.sed. 
A well-played accompaniment for singing is highly 
suggested by music educators because it brings a sense of 
real accomplishment to the students• efforts. At both the 
seventh and eighth grade level, the compiled data indicate 
that accompaniment with singing was used often. 
It is suggested in music literature that rote singing 
be a part of a balanced program for the general music class. 
The compiled data indicate that rote singing was used often 
at these levels. 
Listening activities. The data presented in Table III 
indicate that, at the seventh gra~e . level, descriptive music 
and instruments of the orchestra were played often. Types 
of records seldom played at this level included symphonies, 
folk music, overtures, holiday music, waltzes, suites, tone 
poems, marches, patriotic music, theme and variations, 
religious music, operas, ballet, show tunes, and fugues. 
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TABLE III 
NUMBER AND INDEX RATINGS RELATED TO LISTENING 
Ratinss Index Ratings 
Activities 1 2 3 4 Grade 7 
1. Types of recordings heard 
4 12 15 25* 3.08** a. ballet 
b. descriptive music 15 21 10 10 2.27 
c. tolk music 13 14. 15 14 2.54 
d. tugues 1 5 6 34 3.48 
e. holl day music 12 12 15 17 2.66 
f. instr~nts of the orchestra 18 19 7 12 2.23 
g. jazz 0 11 17 28 4-94 
h. marches 6 15 19 16 2.80 
i. operas 2 12 22 20 3.07 
j. overtures 6 23 15' 12 2.58 
k. patriotic music 7 12 21 16 2.82 
1. popular tunes 1 8 19 28 s.11 
m. religious music 1 17 16 22 3.05 
n. rock and roll 4 0 6 46 3.67 
o. show tunes 4 7 23 22 3.13 
P• suites 6 17 19 14 2.73 
q. s:ymphonie s 8 23 13 12 2.52 
(continued on the following page) 
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TABLE III (continued) 
NUMBER AND INDEX RATINGS RELATED TO LISTENING 
Ratings Index Ratings 
Activities 1 2 3 4 Grade 7 
r. t heme and variations 6 12 23 1$ 2.84 
s. t me poems 6 16 19 1.$ 2.77 
t. waltzes 8 16 1$ 17 2.73 
2. Aim ot listening 
a. to identify musical themes 15 20 12 9 2.27 
b. to identify instruments 20 19 8 9 2.11 
c. to identify eras in music 9 11 20 16 2.77 
d. to identify musical form 1 15 22 12 2.70 
e. to interpret meaning of music~ 24 8 10 2.2$ 
r. to enjoy the music 32 17 1 6 1.66 
g. to deve1o~ good taste 36 11 2 7 1.64 
h. to describe the following: (1) folklore 12 14 12 18 2.54 
(2) nature 12 8 14 22 2.82 
(3) humor 10 17 12 17 2.68 
(4) animals 9 6 17 24 3.00 
($} music of all nations 11 17 1$ 13 2.$4 
(6) heroes 8 7 20 21 2.96 
*Key to ratings: 1. used extensively 
2. used often 
3. seldom used 
4. never used 
**All figures are expressed in percentages 
Records never played at this level included rock and roll, 
jazz, and popular tunes. 
tensively at this level. 
No type of record was used ex-
Data presented in Table IV in• 
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dicate t hat, at the eighth grade level, records played often 
included instruments of the orchestra, descriptive music, 
symphonies, and fugues. Records seldom played included 
folk music, overtures, holiday music, waltzes, suites, 
patriotic music, theme and variations, operas, religious 
music, marches, show tunes, ballet, jazz, and popular tunes. 
Rock and roll was never played at this level. No types ot 
records were played extensively by the eighth grade teachers. 
The data compiled in Table III indicate that the 
listening aims used often by seventh grade teach~s included 
the development of good taste, the enjoyment of the music, 
the identification of instruments, the interpretation of the 
meaning of the music, and the identification of musical 
themes. Aims seldom employed at this level included the 
description of folklore, music of all nations, humor, nature, 
heroes, animals, the identification of musical form, and the 
identification of different eras in music. There was no 
listening aim employed extensively at the seventh grade level. 
The listening aims used often by eighth grade teachers 
included the development of good taste, the enjoyment of the 
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TABLE IV 
NUMBER AND INDEX RATINGS RELATED TO LISTENING 
Activities 
Ratings Index Ratings 
1 2 3 4 Grade 8 
1. Types of recordings heard 
a. ballet 
b. descriptive music 
c. folk music 
d. fugues 
e. ho1id~y music 
4 9 18 24* 
' 21 7 11 
14 14 11 16 
3 5 18 29 
14 9 17 15 
3.13** 
2.24 
2.53 
2.38 
2.60 
f. instruments of the orchestra 18 18 8 11 2.22 
g. jazz . 
h. marches 
1. ~peras 
j. overtures 
k. patriotic music 
1. popular tunes 
m. religious music 
n. rock and roll 
o. show tunes 
P• suites 
q. symphonies 
0 11 20 24 
4 17 18 16 
3 17 19 16 
6 26 11 12 
9 11 19 16 
1 10 17 27 
3 19 15 18 
2 0 7 46 
6 '. 7 21 21 
7 16 19 13 
13 22 10 10 
(continued on the following page) 
3.24 
2.84 
2.87 
2.53 
2.76 
3.27 
2.87 
3.76 
3·04 
2.69 
2.31 
TABLE IV (continued) 71 
NUMBER AND INDEX RATINGS RELATED TO LISTENING 
Ratings Index Ratings 
Activities 
r. theme and variations 
s. tone poems 
t. waltzes 
2. Aim of listening 
a. to identify musical themes 
b. to identify instruments 
c. to identity eras in music 
d. t o identify musical form 
e. to interpret meaning of 
music 
r. to enjoy the music 
g. to develop good taste 
h. to describe the following: 
(1) folklore 
(2} natma-e 
(3) humo:r 
(4) animals 
(5) music of all nations 
(6) heroes 
1 2 .3 4 
6 14 20 15 
9 14 19 13 
9 17 12 17 
17 21 8 9 
23 18 5 9 
14 10 16 15 
7 17 21 10 
12 25 4111-
36 13 1 5 
4-0 8 1 6 
15 12 8 20 
12 19 12 22 
10 17 9 19 
8 5 16 26 
13 17 8 17 
9 6 19 21 
*Key to ratings: 1. used extensivel7 
2. used often 
3. seldom used 
4. neve:r used 
**All figures are expressed in percentages. 
Grade 8 
2.78 
2.65 
2.67 
2.16 
2.oo 
2.58 
1.96 
2.36 
1.55 
1.51 
2.60 
2.80 
2.67 
.3.09 
2.53 
2.95 
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music, the identification of musical form, the identification 
of ~ instruments, the identification of musical themes, and the 
interpretation of the meaning of the music. Aims seldom 
employed at this level included the description of music of 
all nations, the description of folklore, humor, nature, 
heroes, and animals. There was no listening aim extensively 
used at the eighth grade level. 
Music educators suggest a diversified record collec-
tion for a balanced background in listening. From the data 
compiled at the seventh grade level, there was not enough 
variety in the types of records played. The emphasis at 
this level was on descriptive music and instruments of the 
orchestra. At the eighth grade level, the emphasis was 
on descriptive music, instruments of the orchestra, fugues, 
and symphonies. On this level, also, '.: a greater variety ot 
records could be emphasized in the listening program. 
According to the compiled data, the aims of the 
listening program were not broad in scope to give the 
students an adequate background in listening. 
Rhythmic activities. The data presented in Tables V 
and VI indicate that, at both the seventh and eighth grade 
level, action songs, folk dances, student conducting, and 
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rhythm instruments were all seldom used. For these levels, 
the teachers did not report extensive or frequent use of 
any rhythmic activities. 
TABLE V 
NUMBER AND INDEX RATINGS RELATED TO RHYTHMIC ACTIVITIES 
RatiBSS Index Ratinss 
Activities 1 2 3 4 Grade 7 
1. Aetion songs 3 13 19 21* 3.04** 
2. Rhythm instrument s 4 4 16 .32 3.36 
3. Polk dances 3 8 15 30 3.29 
4- Student conducting 5 7 17 27 3.18 
*Key to ratings: 1. used extensively 
2. used often 
3. seldom used 
4. never used 
**All figures are expressed in percentages• 
It was noted in Chapter III that, because of the 
nature of children, rhythms should have a very important 
place in the general music program. Not only do rhythms 
build a baekground for good singing, but rhythm is one of 
the best and most natural start:lng points for creating 
music. Folk dancing has become very popular in reoent 
years~ and this can be used effectively for developing 
rhythm. Perhaps if music teachers were better prepared 1n 
the proper use of and · valuable ccn tribution of rhythm 
instruments and folk dancing, more activities of this 
nature would be used in the general music classes. 
TABLE VI 
NUMBER AND INDEX RATINGS RELATED TO RHYTHMIC ACTIVITIES 
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Ratinss Index Ratinss 
Activities 
1. Action songs 
2. Rhythm instruments 
,3. Folk dances 
4. Student conducting 
*Key to ratings: 1. 
2. 
~: 
l 2 3 4 
3 9 24 19* 
3 4 16 32 
4 8 12 .31 
4 4 19 28 
used extensively 
used often 
seldom used 
never· used 
Grade 8 
3.07** 
3.40 
.3.27 
3.29 
**All figures are expressed in percentages. 
Creative activities. The data presented in 'fable VII 
indicate that~ at the seventh grade level, creative activi• 
ties which were used often included music notebooks and 
student performances. Dramatization was a seldom-used 
activity, and song writing was never used as a creative 
activity by seventh grade teachers. 
TABLE VII 
NUMBER AND INDEX RATINGS RELATED TO GREAT IVE ACTIVITIES 
15 
Ratinss Index Ratings 
Activities 1 2 3 4 Grade 7 
1. Song writing 2 2 17 .3.5* 3.52** 
2. Dramatization 3 5 16 32 3.38 
3. Student performances 14. 19 9 14 2.41 
4. Music notebooks 21 14 10 ll 2.20 
*Key to ratings: 1. use.d extensively 
2. used often 
3. seldom used 
4. never used 
**All figures are expressed in percentages. 
On the eighth grade level, as indicated in Table 
VIII, creative activities used often included music notebooks 
and student performances. Activities seldom used at the 
eighth ~grade level included dramatization and song writing. 
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Leading music educators stress the fact that specific 
creative activities help to build self-respect and self-
confidence on the part of the children. Sueh activities 
assist children to understand .better the music they hear 
and study. 
TABLE VIII 
NUMBER AND INDEX RATINGS RELATED TO CREATIVE ACTIVITIES 
Ratinss Index Ratinss 
Activities 1 2 3 4 Grade 8 
1. 
2. 
3· 
4-
Song writing 
Dramatization 
Student performances 
Music notebooks 
*Key to rat!rigs: 1. 
2. 
~: 
2 5 13 3,. 
2 7 15 31 
15 17 8 15 
22 13 18 12 
used extenslve1y 
used often 
seldom used 
never used 
**All figures are expressed in percentages. 
3.47** 
,3.37 
2.42 
2.18 
Popularity 2f. class activities. The teachers were 
asked to :indicate by ranking from one through six the 
popularity of the following general music class activities: 
singing exper.:le nee, rhythmic e.xpe riene e, listening ex peri enee, 
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creative experience, playing instruments, and learning 
factual information about music. In the seventh grade, the 
teachers reported that singing was the moat popular activity, 
followed by listening as next in popularity. Then followed 
rhythmic, learning factual information about music, and 
creative experience. Last in popularity was playing 
instruments. In the eighth grade, the results were slightly 
different. Singing was the most popular activity, followed 
by listening. Then followed rhythmic experience, learning 
factual information about music, and playing instruments. 
At this grade level, creative experience was the least 
popular of all the activities. 
Self-evaluation of the music 2rogram. The t achers 
were asked to indicate by one check thos phases of t he 
general music program needing improvement, and by two check 
those phases of t he music program most in ne ed of improve -
ment. A high perc ntage of teachers felt that rhythmi c 
experiences and be tter correlation with other subje cts· could 
be improved. More than one-half of the teachers felt that 
note reading was most in ne ed of improvement, followed by a 
better supply of materials and equipment. A very small 
percentage of teachers indicated the necessity of improvement 
in rote singing. 
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Units employed in general musie classes. The teachers 
were asked to indicate whether or not they employed units in 
their general music classes. Of the sixty-three teachers 
reporting from the seventh and eighth grades, 46 per cent 
er twenty-nine teachers employed units ranging from one 
unit to three, while 54 per cent or thirty-four teachers 
did not use them. Data presented in Table IX indicate the 
types of units employed by the teachers, and the number of 
teachers employing them. 
II. MATERIALS AND EQUIPMENT 
This section will present to what extent books, 
records, and physical equipment were used by the teachers 
who participated in t _his study. The original data will 
be presented on a comparative basis, and an evaluation 
made of the equipment and materials. 
Basic !E& supplementary books. The teachers were 
asked to indicate the books used in their classes, and 
whether these books were basic or supplementary. For the 
most part, in the seventh grade, Singing Juniors published 
by Ginn and Company was listed as the basic book most 
frequently used. The next most frequently used basic book 
in the seventh grade was American Singer, ~!!I published 
TABLE IX 
DATA REGARDING TYPES OF UNITS EMPLOYED BY 
GENERAL MUSIC TEACHERS 
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Types .2! Units Number !2!, Teachers Employing Units 
Composers 
Instruments of the Orchestra 
Nationalistic musi~ 
Folk music 
Music in American history 
Jazz 
Theory 
Periods in music 
Music in nature 
Music of American Indian 
Music in American lite 
Musical comedy 
Program music 
Symphonic music 
Music in advertising 
Folk song versus art song 
Light opera 
Writing music 
Musical forms 
10* 
10 
8 
5 
5 
3 
.3 
.3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
*These figures will not total the twenty-nine teachers 
who employed units, because the majority of' teachers employed 
more than one unit. 
by American Book Company, followed by Sing Along, also 
published by Ginn and Company. A wide variety of supple-
mentary books were used at this grade level published by 
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the well-known book companies, although nearly 55 per cent 
or thirty-one teachers had no more than one supplementary 
book ava:tlable. Forty-five per cent or twenty-five teachers 
had no supplementary books available to them. 
In tha eighth grade, Singing Teenagers, published by 
Ginn and Company, was listed the most frequently as the 
basic book used. The next most frequently used basic book 
was Music Americans Sing published by Silver Burdett Company, 
followed by American Singer, ~ !II! published by American 
Book Company. Seventy-four per cent, a total of forty-one 
of the eighth grade teachers, had supplementary books 
available to·~ them. Of this percentage, only a small 
number had more than one supplementary book. Twenty-six 
per cent or fourteen teachers had no supplementary books 
available to them. 
Leading music educators suggest that at least one 
supplementary book should be made available to general music 
teachers. In this respect, many of the general music 
teachers in Rhode Island had an adequate supply of books. 
However, in the seventh grade, particularly, more supplementary 
books should be made available. 
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Special music ~· The teachers were asked ta 
indicate whether their general music classes were held in a 
special music room. The number of teachers having music 
rooms was about equal to those not having music rooms, with 
52 per cent or thirty-three reporting they had special rooms, 
and 48 per cent or thirty reporting they had no special 
music rooms. 
Music educators strongly recommend a special music 
room for the teaching of music. In this respect, nearly 
half of all teachers reporting were working under conditions 
which were not conducive to truly effective music teaching. 
Physical equipment. The teachers were asked to 
indicate to what extent physical equipment was used. The 
data presented in Table X indicate that; at the seventh 
grade level, physical equipment extensively used included 
piano, chalkboards, and record player. Equipment used often 
included pictures of instruments, pictures of composers, band 
instruments, workbooks, pictures of musicians, orchestral 
instruments, and bulletin board. Equipment seldom used at 
this level included films (school-owned), melody instruments, 
tape recorder, film projector, flash cards, films (rented), 
rhythm instruments, autoharp, and radio. Equipment never 
used included television and flannel or felt board. Many 
TABLE X 
NUMBER AND INDEX RATINGS RELATED TO PHYSICAL EQUIPMENT 
Rat inS! Index Ratings Not Available 
Physical Equipment 1 2 3 4 G r a d e 7 
1. Autoharp 2 1 6 1* 3.1)** 40 
2. Band instruments 11 16 11 3 2.25 15 
,3.. Bulletin .board 14 10 10 11 2.40 11 
4· 'Chalkboards 25 22 2 2 1.18 5 
5. Films (school-owned) 1 4 10 1 2.69 40 
6. Films (rented) 2 1~ 17 14 2.98 12 
7. Film projector .:.5 9 19 13 2~87 10 
8. Flannel or felt board 1 0 2 6 
.3·44 47 
9. F'la sh cards 0 5 5 4 2.93 42 
. .i 
10. Melody instruments 2 '4 3 5 2.79 42 
( eontinued-on -tne -rorrow!iig · pager-~~~~~-
~ 
TABLE X (continued) 
NUMBER A~ID INDEX RATINGS RELATED TO PHYSICAL EQUIPMENT 
Physical Equipment 
11. 
12. 
13. 
14. 
1.5. 
16. 
17. 
18. 
19. 
20. 
21. 
Orchestral instruments 
Piano 
Pictures of composers 
Pictures of musicians 
Pictures or instruments 
Radio 
Record player 
Rhythm instruments 
Tape recorder 
Television 
Workbooks 
~ey to ratings: 1. 
2. 
~: 
Ratings 
1 2 3 4 
11 7 13 5 
40 1.3 1 1 
13 14 11 1 
12 13 14 2 
19 14 12 2 
1 1 10 8 
31 16 4 0 
1 10 6 12 
3 9 16 9 
0 1 4 8 
6 10 6 1 
used extensively 
u.sed often 
seldom used 
never used 
**All figures are expressed in percentages. 
Index Fi_atings Not Available 
-
G r a d e 7 
2 • .33 
1.33 
2.00 
2.15 
1.93 
3.25 
1.48 
3.Go 
2.84 
3~28 
2.09 
20 
1 
17 
1.5 
9 
36 
5 
27 
19 
42 
33 
()) 
w 
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teachers, as indicated in Table X, reported many items of 
physical equipment which were not available to them. The 
data presented in Table XI indicate that, at the eighth 
grade level, physical equipment used extensively included 
piano, record player, and chalkboards. Equipment used often 
included pictttres of instruments, pictures of composers, 
pictures of musicians, band instruments, workbooks, bulletin 
board, and orchestral instruments. Equipment seldom used 
at this level included fi1ms (school~owned), tape recorder, 
fi1m projector, films (rented), melody instruments, flash 
cards, autoharp, radio, rhythm instruments, flannel or felt 
board, and television. At the eighth grade level, it was 
found that where all items of physical equipment were 
available, they were all used either extensively, often, or 
seldom. No item of physical equipment at this level was 
never used. !here were also many eighth grade teachers who 
reported several items of physical equipment which were not 
available to them. 
Leading music educators express the opinion that 
equipment for music should be present for the express 
purpose of enriching the musieal growth of the boys and 
girls. Of the sixty-three teachers reporting, all teachers 
bad a piano except one. Eaeh of the teachers reporting a 
piano available used it extensively. Another important item 
TABLE XI 
NUMBER AND INDEX RATINGS RELATED TO PHYSICAL EQUIPMECNT 
'' 
Ratings Index }iating_s 
Physical Equipment l 2 3 4 G r a d e 
1. Autoha.rp 2 1 6 7* ,3.13** 
2. Band instruments 11 14. 14 0 2.08 
3. Bulletin board 16 10 11 8 2.24 
4- Chalkboards 31 17 2 1 1~48 
5. Films (school-owned) 1 3 9 0 2.62 
6. Films (rented) 3 10 18 12 2.91 
7. Film projector 6 8 18 11 2.80 
8. Flannel or felt board 1 0 4 5 3.30 
9. Flash cards 0 4 4 4 3~00 
10. Melody instruments 2 2 5 5 2.93 
(continued· ontliel'ollowing-page-) --··---·· --- · 
Not Available 
-
8 
.39; ' 
16 
10 
4 
42 
12 
12 
45 
43 
41 
Q) 
V'\ 
TABLE XI (continued) 
NUMBER AND INDEX RATINGS RELATED TO PHYSICAL EQUIPMENT 
Physical Equipment 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
Orchestral instruments 
Piano 
Pictures of' composers 
Pictures of musicians 
Pictures of instruments 
Radio 
Record player 
Rhythm instruments 
Tape reeorder 
Television 
Workbooks 
'Rltey to ratings: 1. 
2. 
.3. 4. 
Rat in&.! 
1 2 34. 
11 6 15 3 
42 13 0 0 
13 16 11 0 
13 14- 14 1 
18 14 13 1 
1 1 13 6 
33 1.3 5 0 
1 6 11 13 
5 8 17 1 
0 1 6 1 
6 11 4 2 
used extensively 
used often 
seldom used 
never used 
**All figures are expressed in percentages. 
Index Ratings 
Grade 
2.29 
1.24 
1.95 
-·~- : 
2.07 
1.93 
3·14 
1!4.5 
3.16 
2.70 
3.43 
2.09 
Not Available 
-
8 
20 
0 
15 
13 
9 
34 
4 
24 
18 
41 
.32 
(X) 
"' 
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of equipment was a record player which was used extensively. 
However, nine teachers or 14 per cent of all teachers 
reporting did not have a record player available to them. 
Music educators strongly suggest extensive use of 
autoharps, melody instruments, and rhythm instruments. In 
the seventh grade, 71 per cent or forty teachers bad no auto-
harp available to them, 75 per cent or forty-two teachers had 
no melody instruments, and 48 per cent or twenty-seven 
teachers had no rhythm instruments. In the eighth grade, 
70 per cent or thirty-nine teachers had no autoharp available 
to them, 74 par cent or forty-one of all teachers reporting 
had no nelody instruments, and 43 per cent or twenty-four 
teachers bad no rhythm instruments. These instruments have 
great value to the general music class because, for some 
children, they satisfy a desire to make music. 
Approximately 70 per cent of all schools reporting 
owned tape recorders. However, the teachers were not using 
them to the fullest possible extent. A tape recorder helps 
to build musical values through self-criticism, and is well 
worth the expense involved in its purchase and upkeep. 
With the availability of many good films, music 
educators urge teachers to consider them for use in the 
general music classes--for the development of good choral 
groups, as a means for recruitment for instrumental classes, 
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and for class instrumental teaching. In the seventh grade, 
71 per cent or forty teachers had no school-owned films. In 
the eighth grade, 76 per cent or forty-two teachers had no 
school-owned films available. However, only 17 per cent or 
ten seventh grade teachers reporting did not have film 
projectors available, while in the eighth grade, only 21 per 
cent or twelve teachers did not have film projectors 
avaiiable. Rented films were seldom used at both levels, 
therefore; it would seem that more extensive use of films 
should be made in those schools which have film projectors. 
Music educators strongly recommend the use of 
bulletin boards fo.r displaying materials. The data indicated 
that both seventh and eighth grade teachers used such 
materials often. 
Records. The number of records owned by the 
participating schools is presented in Table XII. The music 
teachers were asked to indicate the approxima. te number of 
records owned by the school, and whether these records were 
light music, sacred music, concert music, or folk music. 
The music teachers reported the number from none, or none of 
value, to over one hundred. Four per cent or 1fJ;U,ee . teache:rs 
brought their own records to school because they had none 
available to them. Two per cant or twth;, teachars .:reported 
sosroN 
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TABLE XII 
DATA RELATING TO OWNERSHIP OF RECORDS BY SCHOOLS 
NUMBER ill PERCENTAGES 
Ntnnber .2! Records Con~er~ l1_u_~_i~ Folk Music :L_ight Music 
- - --- - -- - -----
No records 14 (23)* 25 (40) 2.5 (40) 
One to twenty 19 (32) 26 (43) 21 (34) 
Twenty-one to forty 9 (J.4) 3 (5) 6 (10) 
Forty-one to sixty 8 (12) 
---
... ~ 
Sixty-one to eighty 4 (7) --- 3 (5) 
Eighty-one to one hundred 1 (1) 1 (1) 
---
More than one hundred 
.3 (5) 3 (5) 3 (5) 
Teachers bring own 
.3 (4) .3 (4) 3 (4) 
Available only to supervisor 2 (2) 2 (2) 2 (2) 
*All figures enclosed in parentheses are expressed in percentages. 
---
Sacred Music 
26 (4.3) 
29 (46) 
---
---
---
---
3 
.3 
2 
(5) 
(4) 
(2) 
()) 
-.o 
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that records were available to the music supervisor only. 
A fairly high percentage of schools reporting owned no 
records in any of the categories mentioned, and a low 
percentage owned no more than fifty records in these 
categories. The most popular record category of the four 
was concert music, followed by sacred music. In questioning 
the teachers regarding record ownership by their schools, no 
differentiation was made between the seventh and eighth 
grade. In other words, the aim was to ascertain the size ot 
the record libraries of the schools. 
A library of fine racer dings is strcngly urged by 
music educators because it furnishes abundant opportunities 
for extending and deepening discriminating listening. The 
phonograph material for the general music class should be 
interesting and challenging. It should be noted that both 
seventh end eighth grade teachers who reported ought to have 
more records available to them. If they did, perhaps they 
would make more extensive use of them. 
III. SCHEDULING 
This section will present the scheduling or music 
classes, the number of pupils, aril the types of general 
grouping in the general music classes of the seventh and 
eighth grades of Rhode Island. The original data as received 
from the music teachers will be presented on a comparative 
basis, and an evaluation of the existing programs will be 
made. 
General information. The music teachers were asked 
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to indicate the total enrollment or the seventh and eighth 
grade general music classes. These figures ranged from 
thirteen to eight hundred pupils in the seventh grades, and 
from fourteen to seven hundred in the eighth grades. The 
music teachers were asked to indicate the number of tull-time 
and the number of part-time general music teachers in their 
schools. Of the sixty-three answers, forty-eight stated 
that they taught both seventh and eighth grades, seven 
teachers taught seventh grade only, and eight teachers 
taught e i ghth grade only. There were forty-nine full-time 
teachers , thirty part-time teachers, and sixteen teachers 
taught in more than one town. 
Schedule of music classes. The time allotment for 
general music classes is presented in Table XIII. The 
seventh grade music teachers reported tba t general music 
classes met only once a week in 49 per cent or twenty-seven 
of the schools studied, twice a week in 48 per cent or 
twenty-six of the schools studied, and five times a week in 
Grade 
Level 
7 
8 
TABLE XIII 
DATA RELATING TO TIME ALLOTMENT FOR MUSIC CLASSES 
NUMBER OF TIMES PER WEEK MINUTES PER PERIOD 
- --
1 2 s 22 30 40 4.5 .$0 
27 (49)* 26 (48} 3 (3) 2 (4) 3 (.$) 9 (1.5') 21 (38) 18 (33) 
30 (54) 23 (43) 2 (3) 2 (4) 3 (6) 9 (16) 20 (36) 18 (32) 
wAll figures enclosed in parentheses are expressed in percent ages. 
s; 
3 (5) 
3 (6) 
...0 
N 
3 per cent or three schools studied. The eighth grade 
teachers reported that general music classes met only 
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once a week in 54 per cent or thirty schools studied, twice 
a week in 43 per cent or twenty-three of the schools studied, 
and five times a week in 3 per cent or two schools studied. 
The length of the music period varied in the seventh 
grade from twenty-two to fifty-five minutes, with 38 per cent 
or twenty-one schools reporting forty-five minute periods, 
33 per cent or eighteen schools reporting fifty-minute 
periods, 15 per cent or nine schools reporting forty-minute 
periods, 5 per cent or three schools reporting fifty-five 
minute periods, 5 per cent or three schools reporting 
thirty-minute periods, and 4 per cent or two schools 
reporting twenty-two minute periods. It should be noted 
that the two schools which reported twenty-two minute 
periods had general music five times a week. At the eighth 
grade level, the music period varied from twenty-two to 
fifty minutes per period, with 36 per cent or twenty schools 
reporting forty-five minute periods, 32 per cent or eighteen 
schools reporting fifty-minute periods, 16 per cent or nine 
schools reporting forty.minute periods, 6 per cent or three 
schools reporting fifty-five minute periods, 6 per cent or 
three schools reporting thirty-minute periods, and 4 per cent 
or two schools repo.Pting twenty-two minute periods. The 
two schools reporting twenty-two minute periods in the 
general music classes scheduled it five times a week. The 
large number of schools which scheduled long periods for 
general music were those which had general music once per 
week. 
As noted in Chapter III, one period per week is an 
unsatisfactory arrangement for general music. At least 
two, three, or more times per week are recommended. Many 
of the schools studied (twenty-seven in the seventh grade 
and thirty in the eighth grade) did not meet this require-
ment. The average length of period recommended by music 
educators is between forty-five and fifty-five minutes. 
The reports indicated that, for the most part, this 
requirement was being met in the seventh and eighth grade 
general music classes. 
94 
Number of pupils. The music teachers were asked to 
list the approximate number of students in their average, 
large, and small general music classes. Of the seventh 
grade general music t eachers reporting, the average-size 
class consisted of approximately twenty-eight pupils, the 
largest-size class consisted of approximately forty pupils, 
and the smallest-size class consisted of approximately 
nineteen pupils. Of the eighth grade general music teachers 
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reporting, the average-size class consisted of approximately 
thirty pupils, the largest-size class consisted of approxi-
mately thirty-seven pupils, and the smallest-size class 
consisted of approximately twenty pupils. 
The ratio of one teacher to thirty or thirty-five 
pupils is recommended by music educators. Of the teachers 
reporting, five indicated as many as seventy to seventy-five 
in their general music classes. 
Tzpes £! general grouping. Data presented in Table 
XIV indicate the types of general grouping found in the 
general music classes. The seventh grade teachers reported 
that the classes were organized according to heterogeneous 
grouping in ~3 per cent or twenty-four schools studied, 
according to IQ in 25 per cent or fourteen schools studied, 
according to scholastic achievement in 25 per cent or fourteen 
schools studied, and according to a combination of IQ and 
scholastic achievement in 7 per cent or four schools studied. 
In the eighth grade group, the teachers reported that 
general music classes were organized according to heter-
ogeneous grouping in 40 per cent or twenty-two schools 
studied, according to IQ in 34 per cent or nineteen schools, 
according to scholastic achievement in 1~ per cent or eight 
schools, and according to a combination of IQ and scholastic 
achievement in 8 per eent or six schools. 
Grade 
Level 
7 
8 
TABLE XIV 
DATA RELATING TO TYPES OF GENERAL GROUPINGS 
NUMBER AND PERCENTAGES 
Heterogeneou ~ m. Scholastic Scholastic !a2 !S 
24 (43)* 14 (2.5) 14 (2.5) 4 (7) 
22 (40) 19 (34) 8 (14) 4 (8) 
~ All figures enclosed in parentheses are expressed in percentages. 
Total 
.56 (100) 
.55 (100) 
...0 (]'\ 
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As noted in Chapter III, music educators recommend 
heterogeneous grouping in the seventh and eighth grade 
general music classes, and that no discrimination should be 
made as to intelligence or talent ratings. The reports 
indicated that only 43 per cent or twenty-four schools in 
the seventh grade and only 40 per cent or twenty-two schools 
in the eighth grade were organized heterogeneously. 
Grouping ~ ~· In 96 per cent of the schools 
studied, or fifty-two schools, t~ classes consisted of both 
boys and girls, boys ·alone in 2 per cent or two schools 
studied, and girls alone in 2 per cent or two schools 
studied. In the eighth~grade group, the percentages 
reported were exactly the same as in the seventh -grade group. 
As noted in Chapter III, music educators recommend 
mixed general music classes. The best choral literature 
has been written for mixed voices, which indicate that 
singing on this level should be in mixed groups. From the 
teachers reporting, the general music classes, except for 
a few cases, were organized according to mixed groups. 
~ general music course offered. The general music 
teachers reported that, in the seventh grade group, all 
schools required general music. In the eighth grade, general 
music was required for the entire year in 85 per cent or 
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forty-seven schools studied. It was required for the first 
term and offered as an elective for the second term in 15 
per cent or eignt sehools studied. 
Music educators recommend a minimum requirement of 
general music in both the seventh and eighth grades. Of 
the schools reporting, therefore, most of the teachers 
indicated that this recommendation was being met. 
This study has revealed that the children in the 
seventh and eighth grade general music classes in Rhode 
Island are receiving an average music education in the light 
of what is recommended in the literature in music education. 
Singing activities can be used more extensively at both 
levels, with more emphasis on music reading ability. 
Listening activities can be broadened by giving the students 
greater variety in their listening experiences. The aims of 
the listening program can also be improved. Rhythmic 
activities were used with same frequency at both seventh and 
eighth grade levels, but not frequently enough. Creative 
activities were used with some frequency, but these, too, 
can be used more extensively. 
There is much lacking in physical equipment and 
materials. More special music rooms, more supplementary 
books, more records, autoharps, melody instruments, rhythm 
instruments, films, and many other teaching aids are needed. 
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One period of general music per week is an unsatis-
factory arrangement. Many schools studied meet once per 
week. The ratio of one teacher to thirty or thirty-five 
pupils was not always enforced, with some teachers having as 
many as seventy-five pupils in their classes. 
There should be mare heterogeneous grouping and not 
as much organization of classes according to IQ and scholastic 
achievement. 
Boards of education and the State Department of 
Education shoUld provide a more complete program of general 
music edt-cation for the children in the junior hiE!tl schools 
6£ the State. Further, more funds are needed for equipment, 
books, and teachers in order that the general level of 
music in the State will be raised. 
CHAPTER VI 
SUMMARY. CONCLUSIONS, AND RECOMMENDATIONS 
The purposes of this study were as follows: (1) to 
investigate the course content. scheduling, physical equip• 
ment, and materials used in the seventh and eighth grade 
general music classes in the State of Rhode Island; and 
(2) to evaluate these practices in the light of those 
recommended by leading music educators. 
For the purpose of gathering data for this study, the 
questionnaire technique was used. The initial step in the 
development of the questionnaire inv0lved a thorough study 
of writings by outstanding music educators to determine the 
specific activities, physical equipment, materials, and 
scheduling which should comprise a desirable general music 
program for the seventh and eighth grades. The second step 
involved the listing of general activities, physical equip-
ment, materials, and scheduling with specific activities 
and items relating to each of the general headings. Here, 
again, professional books on music education and discussions 
with music educators served as a guide. 
The questionnaire was sent to eighty-four general 
music teachers in the $tate of Rhode Island whose names 
were received from principals in the schools contacted. 
The ratings of frequency of use for each item con-
tained in the questionnaire were tabulated separately in 
most instances for the seventh grades and for the eighth 
grades. Index ratings were computed for each item in the 
questionnaire to facilitate a comparison of the general 
music program in the seventh and eighth grades. 
I. FINDINGS AND IMPLICATIONS 
The findings of this investigation are presented 
below in accordance with the following original divisions 
101 
of the problem: (1) general activities, scheduling, physical 
equipment, and materials used in the seventh and eighth 
grade general music classes in the· State of Rhode Island; and 
(2) an evaluation of these practices in terms of those 
recommended by leading music educators. 
A. RECOMMENDED MUSIC ACTIVITIES 
Singing activities. All children should be encouraged 
to sing for the sheer joy of singing, and they should sing 
often. It is advisable that songs or all classifications 
with strong melodic or rhythmic appeal should be sung. 
There should be enough instruction in the use of the voice 
to enable each pupil to produce good tone quality and good 
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diction, and to understand the potentialities of his singing 
voice. Teachers should encourage and assist the fthesitantft 
singers wherever possible. Songs with accompaniments should 
be used to enhance the finished songs. There should be 
two- and three-part singing, as well as individual and small 
group singing. It is advisable to have rote singing at 
times, but the development of reading ability, based on 
sound educational philosophy must continue to receive 
attention. 
Listening activities. Listening is the most natural 
means of learning to appreciate music. It is one of the most 
significant and rewarding types of musical experience. With-
out question, this area of the music education program has 
the greatest carrywover into adult life. In choosing listen-
ing materials, the teacher should take into consideration the 
maturity and ability of the listeners and their musical 
background and interests. 
The listening program should include the following: 
ballet, descriptive music, folk music, fugues, holiday music, 
instruments of the orchestra, marches, operas, overtures, 
patriotic music, religious music, show tunes, suites, 
symphonies, theme and variations, tone poems, and waltzes. 
The teacher should know some interesting details about the 
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composer and his music being studied. Music of living 
composers should be included in the ~istening program. 
While there is no one approach to initiating the listening 
lesson, routine should be avoided. 
The aims of the listening program should include the 
following: 
{1) identification of musical themes; 
(2) identification of instruments; 
(3) identification of different eras in music; 
(4) identification of musical form; 
(5) interpretation of the meaning of the music; 
(6) enjoyment of the music; 
(7) development of good taste; and 
(8) description or folklore, nature, humor, animals, 
music of all nations, and heroes. 
Rhythmic activities. Rhythm is one of the best and 
most natural starting points for creating music. Rhythm 
builds a background for good singing. It give~ life, 
vitality, reality, and expressiveness to the performance of 
music. Responding to music with free bodily movement should 
be encouraged in the general music class. So strong is the 
desire to dance, so simple is marching--which is involved in 
practically all dancing--and so attractive is dramatization 
in its elementary forms, that the resourceful teacher can 
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eventually involve many of his seventh and eighth grade 
students in some physical expression of strongly rhythmic 
music. Folk dancing has become more popular in recent 
years, and this can be used for developing rhythm. A great 
variety of easy-to-play instruments require only a sense of 
rhythm, and can be used effectively in rhythmic activities. 
Student conducting at this level helps the students to gain 
a feeling for rhythmic pattern and to express their movements 
with feeling and coordination of movement. 
Creative activities. Creative expression is not for 
the talented few. It should be remembered that what is 
being created is not what is of great value, but rather the 
joy of the student expressing himself. Specific creative 
activities should include: 
(1) song wrl ting, 
(2) dramatization, 
(3) making instruments, 
<4> student performances, and 
{5) music notebooks. 
B. RECOMMENDED MATERIALS AND EQUIPMENT 
The equipment for music should be present for the 
express purpose of enriching the musical growth of the 
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students. Teachers should choose teaching aids carefully. 
One basic book and at least one supplementary book should be 
made avai.lable to general music teachers. There should be a 
special music room for the teaching of music. A complete 
list of physical equipment should include the following: 
autoharp, band instruments, bulletin board, chalkboards, 
films (school-owned), films (rented), film projector, flannel 
or felt board, flash cards, melody instruments, orch~stral 
instruments, piano, pictures of composers, pictures of 
musicians, pictures of instruments, radio, record player, 
records, rhythm instruments, tape recorder, television, and 
workbooks. 
C. RECOMMENDED SCHEDULING 
The literature suggests that general music should be 
a required sUbject for students in both the seventh and 
eighth grades. Some large systems have general music classes 
grouped according to sex, although generally speaking, 
singing on this level should be in mixed groups. In general, 
heterogeneous grouping is recommended for general music, and 
it should be scheduled at least twice weekly with a ratio 
of one teacher to thirty or thirty-five students. 
D. EXISTING PRACTICES IN GENERAL MUSIC EDUCATION IN THE 
SEVENTH AND EIGHTH GRADES OF RHODE ISLAND 
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Specific music activities. Teachers indicated that, 
at the seventh grade level, singing activities used often 
were singing with accompaniment, folk tunes, two- and three-
part songs, singing in unison, fun songs, holiday songs, 
seasonal songs, patriotic songs, singing rounds, learning by 
rote and music reading c~mbination, religious songs, songs of 
music masters, syllables (movable £2), singing in foreign 
languages, note direction, chorales, and learning by rote. 
The activities used often at the eighth grade level were 
singing with accompaniment, folk tunes, two-part songs, 
holiday songs, singing rounds, songs of music masters, 
learning by rote and music reading combination, fun songs, 
religious songs, spirituals, syllables (movable ~), three-
part songs, learning by rote, note direction, chorales, and 
small group singing. 
Li stening activities that were used often at the 
-
seventh grade level related to descriptive music and 
instruments of the orchestra. At the eighth grade level, 
listening activities used often included the study of 
instruments of the orchestra, descriptive music, symphonies, 
and fugues. Listening aims used often by seventh grade 
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teachers included the development of good taste, the enjoy-
m~nt of the music, the identification of instruments, the 
interpretation of the meaning of the music, and the identi• 
fication of musical themes. Listening aims used often by 
eighth grade teachers included the development of good 
taste, the enjoyment of the music, the identification of 
musical form, the identification of instruments, the identi-
fication of musical themes, and the interpretation of the 
meaning of the music. 
Rhythmic activities in both the seventh and eighth 
grades were not used extensively or frequently. _Action 
songs, folk dances, _ student conducting, and rhythm instruments 
were all seldom used. 
Creative activities which were used often at the 
seventh grade level included music notebooks and student 
performances. At the eighth grade level, the creative 
activities used often included music notebooks and student 
performances. 
In the seventh grade, the teachers reported that 
singing was the most popular activity, followed by listening 
as next in popularity. Then followed rhythmic activities, 
learning factual information about music, and creative 
experiences. Last in popularity was playing instruments. 
For the eighth grade, the results were somewhat different. 
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Singing was the most popular activity, followed by listening. 
Then followed rhythmic activities, learning factual informa-
tion about music, and playing instruments. At this grade 
level, creative experience was the least popular of all the 
activities. 
A majority of both seventh and eighth grade teachers 
indicated they felt rhythmic experiences and correlation 
with other subjects should be improved. More than one-half 
of the teachers felt that note reading was most in need of 
improvement, followed by a better supply of materials and 
equipment. A small number of teachers indicated the 
necessity of improving rote singing. Nearly one-P~lf of the 
teacher s reporting employed units in their general music 
classes. 
Materials ~ equipment. For the most part, in the 
seventh grade, Singing Juniors published by Ginn and Company 
was listed as the most frequently used basic book. The next 
most frequently used basic book in the seventh grade 
was American Singer, ~ YII published by American Book 
Company, followed by Sing Along, also published by Ginn and 
Company. More than one-half of all seventh grade teachers 
reporting had no more than one supplementary book available. 
In the eighth grade, Singing Teenagers, published by Ginn 
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and Company, was listed as the most frequently used basic 
book. The next most frequently used basic book was Music 
Americans Sing published by Silver Burdett Company, followed 
by American Singer, Book VIII published by American Book 
Company. Nearly three-quarters of all eighth grade teachers 
reporting had at least one supplementary book available to 
them. The remainder of the teachers reporting had no 
supplementary books. 
Approximately one-half of all teachers reporting had 
special music rooms. All teachers reporting had one piano, 
with only one teacher reporting no piano available. At the 
seventh grade level, physical equipment used extensively 
included piano, chalkboards, and record player. Equipment 
used often included pictures of instruments, pictures of 
composers, band instruments, workbooks, pictures of musi-
cians, orchestral instruments, and bulletin board. At the 
eighth grade level, physical equipment used extensively 
included piano, record player, and chalkboards. Equipment 
used often included pictures of instruments, pictures of 
composers, pictures of musicians, band instruments, work-
books, bulletin board, and orchestral instruments. There 
were many seventh and eighth grade teachers who reported 
many items of physical equipment not available to them. 
Several teachers reported that they did not have a record 
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player. While a high percentage of schools reporting 
indicated they owned a tape recorder, the teachers reported 
they were not using them to the fullest possible extent. 
Film projectors were available to a majority of seventh and 
eighth grade teachers, although nearly three-quarters of all 
teachers reporting had no school-owned films available to 
them, with rented films being only seldom used. A compara~ 
tively large percentage reporting indicated they owned no 
records, and a small number of teachers indicated their 
schools owned no more than fifty records . Many schools 
reported having less than fifty records. Few teachers 
indicated that their schools had more than one hundred 
records. The most popular record category was concert 
music, followed by sacred music. 
Scheduling. Approximately one-half of all schools re-
porting indicated that general music classes met only once 
per week, with nearly all of the remainder meeting twice per 
week. A small number reporting indicated that they had 
general music five times per week. The length of the music 
period varied from twenty-two to fifty minutes per period. 
Of the seventh grade general music teachers reporting, the 
average class consisted of approximately twenty-eight pupils, 
the largest class consisted of approximately forty pupila, 
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and the smallest-size class consisted of approximately nine• 
teen pupils. Of the eighth grade general music teachers 
reporting, the average-size class consisted of approximately 
thirty pupils, the largest-size class consisted of approxi~ 
mately thirty-seven pupils, and the smallest-size class con-
sisted of approximately twenty pupils. Approximately one-half 
·of the teachers reporting indicated that the students were 
grouped heterogeneously in the general music classes. Nearl7 
all schools that reported had both boys and girls in thei.r 
general music classes. All seventh grades and nearly all 
eighth grades were required to study general music. 
E. EVALUATION AND CONCLUSIONS 
The material presented in Chapter III was used as a 
basis for an evaluation of the general music program in the 
seventh · and eighth grades of Rhode Island. 
The singing ~ctivities do meet the minimum require-
ments of the recommended activities. However, the teachers 
should make more frequent use of the skill-building devices 
for reading notes. The reports indicated too frequent use 
of rote singing at this level. The movable do system was 
used more generally, with stationery ~practically non-
existent. The listening program was generally inadequate 
because. many teachers had access to only a limited record 
collection. 
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This con stricts the broad listening background which the 
students need. There was not the frequent use of rhythmic 
activities in the general music cla sses. At both levels, 
action songs, folk dances, student conducting, and rhythm 
instruments were all seldom used . Creative activities 
were used somewhat more frequently than rhythmic activities 
at both levels. 
With regard t o basic and supplementary books, a 
majority of the seventh and eighth grade teachers had an 
adequate supply, that is, one set of basic books and one 
set of supplementary books. However, more supplementary 
books should be made available in the seventh grade. 
Only one•half of the teachers who reported had special 
music rooms available to them. This does not conform to the 
standard which music educators recommend. 
Al l teachers reporting, except one, had a piano. 
Several reported that they had no record player. Nearly 
three-quarters of all teachers reporting indicated they 
did not have autoharps, melody instruments, and rhythm 
instruments. There were many items of equipment which both 
seventh and eighth grade teachers did not have. In this 
regard, some of the teaching aids reco~nded by outstanding 
music educators were not being used because they were not 
available. 
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Nearly one-half of all schools reporting scheduled 
general music only once per week. This does not meet the 
requirements of music educators who strongly recommend tha. t 
general music be scheduled at least twice per week. For 
the most part, the schools conformed to the recommended 
standards for the length of the period, which should be 
from forty-five to fifty-five minutes. While a large 
percentage of the teachers reported no more than the recom-
mended number of thirty-five students in their general music 
classes, there were many who had classes the size of which 
exceeded this number. Less than one-half of all schools 
reporting had general music classes grouped heterogeneously, 
a practice which does not conform to what is recommended. 
Outstanding music educators recommend heterogeneous grouping 
with no discrimination made as to intelligence and talent. 
Music educators recommend mixed general music classes. 
This recommendation was being met in nearly all Rhode Island 
general music classes. A minimum requirement of general 
music in both the seventh and eighth grades is recommended 
by outstanding music educators. or the schools reporting, 
therefore, most of the teachers indicated that this 
recommendation was being met. 
II. RECOMMENDATIONS 
The following recommendations are made as a result 
of this study: 
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1. Boards of Education should provide the necessary 
rooms and teaching equipment for the proper teaching of 
general music. 
2. If general music teaching is to be adequate, 
more music teachers must be hired on a full-time basis so 
that classes can conform to the recommended ratio of one 
teacher to approximately thirty-five students. 
3. Administrators should become cognizant of _ t he 
values to be derived from a well-organized, well-taught 
general music program, and that the subject be scheduled 
at least twice per week for approximately fifty minutes. 
BIBLIOGRAPHY 
1. 
2. 
5. 
6. 
8. 
9. 
10. 
BIBLIOGRAPHY 
A. BOOKS 
Andrews, Frances M., and Clara E. Cockerille. Your 
School Music Program. Englewood Cliffs, New--
Jersey: Prentice-1~11, Inc., 1958. 289 pp. 
Andrews, Frances M., and Joseph A. Leeder. Guiding 
Junior H!gS School Pupils in Music Experiences. 
Englewoo liffs, New Jersey: Prentice~Hi11, 
Inc., 1953. 372 PP• 
Beattie, John w., Osborne McConathy and Russel v. 
Morgan. Music in the Junior Hig~ School. New 
York: Silver Burdeft ~ompany. 56 pp. 
Dale, Edgar. Audio-Visual Methods in Teaching. 
Revised Edition. New York: The Dryden Press, 
1954. 534 pp. 
Dykema, Peter, and Hannah w. Cundiff. New School 
Music Handbook. Revised Edition. ~ston: 
c. C. Birchard and Company, 1955. 669 PP• 
Dykema, Peter, and Karl W. Gehrkens. Teaching and 
Administration of Hfigh School Music. Boston! 
c. c. Birchard and ompany, 1941. 614 PP• 
Edgerly, Beatrice. From the Hunter's Bow. New York. 
G. P. Putnam's Songs-;l942. 244 PP: 
Gebrkens, Karl W. Music in the Junior li~gg School. 
Boston: C. C. Birchard and Company;-!936. 228 pp. 
Krone, Beatrice and Max. Music Particilation ~ the 
Secondary School. Chicago: Neil • Kjos Music 
Company, 1952. 88 pp. 
Leeder, Joseph A., and Williams. Haynie. Music 
Education in the ffgh School. Englewood C!iffs, 
New Jersey:- Fran ce-Hall, Inc., 1958. 366 pp. 
11. 
12. 
16. 
18. 
19. 
20. 
21. 
117 
Morgan, Hazel N. (ed.). Music Education Source Book, 
No. 1, Music in American Education. Washington, D.C. : 
Rllsic Educators National Conference, 1951. 256 pp. 
Morgan, Hazel N. (ed.). Music Education Source Book, 
No. 2, Music in American Education. Chicago: Music 
Eaucators NatiOnal Conference, 1953. 365 PP• 
Mursell, James L. Human Values 1n Music Education. 
New York: Silver Burdett Company, i9j4. ~88 PP• 
Mursell, James L. Music in American Schools. New 
York: Silver Burdett-company, 1943. 3I2 pp. 
Mursell, James L. Music Education, Principles and 
Pro~rams. New York: Silver Burdett Company;-
195 • 386 pp. 
Pitt s, Lilla Belle. The Music Curriculum in a Changing 
World. New York:~ilver Burdett Company~ 1944. 
165 PP• 
Pitt s, Lilla Belle. Music Integration in the Junior 
¥%~~ School. Boston: c. c. BirchB.ra and Company, 
• 206 PP• 
Siepmann, Charles A. TV and Our School Crisis. 
New York: Dodd, Mead andCOmpany, 1958. 198 pp. 
Squire, Russell N. Introduction to Music Education. 
New York: The Ronald Press Company, 1~52. 185 pp. 
Sur, William R., and Charles F. Schuller. 
Education for Teen-Agers. New York: 
Bros., 19~ ~PP• 
Music 
Harper and 
Ward, Arthur E. Music Education for Hi~ School. 
New York: American Book Company, 1. 336 pp. 
22. Wilson, Harry R. Music in the High School. New York: 
Silver Burdett Company,J:941. 440 pp. 
23. Wittich, Walter Arno, and Charles Francis Schuller. 
Audio-Visual Materials, Their Nature and Use. New 
York: Harper and Bros., 1953. 564 pp:----
24. 
26. 
118 
Zanzig, Augustus D. Music in American Life. New York: 
Carl Fischer, Inc., 193~ 313 PP• ----
B. PERIODICAL ARTICLES 
Beath, Phoebe c . "What Is Holding Us Back in Junior 
High Music?" : Music Educators Journal, 41:62-64, 
April-May, ·19.55. 
Moses, Harry F. "The General Music Class," Music 
Educators Journal, 35:36, May-June, 1949. 
C. PUBLICATIONS OF LEARNED ORGANIZATIONS 
27. Hartshorn, Will i am c. "The Role of Listening," 
Yearbook of the National Society for the Study ot 
Education;-pp:-261-291. Chicago:~he-uhiversity 
of chicago Press, 1958. 
28. McMurray, Foster. "Pragmatism in Music Education," 
Yearbook of the National Society !££ the Study 2! 
Education;-pp:-30-61. Chicago: The University of 
Chicago Press, 1958. 
D. UNPUBLISHED MATERIALS 
29. Camara, Joseph A. "Survey of Junior High School Music 
in Massachusetts." Unpublished Master's thesis, 
College of Music, .Boston University, 1951. 
30. Cavalieri, Louise T. "A Survey of Existing Music 
Programs and Scheduling Practices in Junior High 
Schools of Large Cities in the United States." 
Unpublished Master's thesis, School of Education, 
Boston University, 1951. 
31. Grund, Mare A. "A Survey-Analysis of Practices in 
General and Special Music Classes of Selected Junior 
High Schools in Massachusetts." Unpublished Master' s 
thesis, College of Music, Boston University, 1954. 
119 
32. Hayes, Joseph. "Practices and Problems in Scheduling 
Music Classes in the Elementary, Junior High 
School, and Senior High School in Selected Schools 
of New England." Unpublished Master's thesis, 
College of Music, Boston University, 1954. 
33. Smith, Yevola R. "An Investigation of the Availability 
and Utilization of Audio-Visual Materials in General 
Music Classes in Selected Maryland Public Junior 
High Schools." School of Fine and Applied Arts, 
Boston University, 1957. 
34. Strittmatter, Carol E. "Some Guided Listening 
Experiences for the Secondary Schools." School 
of Fine and Applied Arts, Boston University, 1959. 
A P P E N D I X E S 
A. Letter to Principals 
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APPENDIX A 
LETTER TO PRINCIPALS 
Dear 
122 
328! High Street 
Bristol, Rhode Island 
October 1, 1959 
In partial fulfillment of the requiremen~s for the 
degree of Master of Music in Music Education at Boston 
University, School of Fine and Applied Arts, I am conducting 
a study of course content, scheduling, physical equipment, and 
materials used in the seventh and eighth grade general music 
classes of Rhode Island. 
Would you, therefore, please fill out the name(s) of 
your General Music teacher{s), whether they be full- or part-
time, on the enclosed self-addressed, stamped postal card. 
Your ;cooperation in this matter will be greatly 
appreciated. Any additional comments which you care to 
make will be welcome. 
Thank you very much for your time and cooperation. 
Yours sincerely, 
Abraham Wald 
Enclosure 
APPENDIX B 
LETTER AND QUESTIONNAIRE 
TO GENERAL MITSIC TEACHERS 
328~ High street 
Bristol, Rhode Island 
October 30, 1959 
In partial fulfillment of the requirements for the degree 
of Master of Music in Music Education at Boston University, 
School of Fine and Applied Arts, I am conducting a study nf 
course content, scheduling, physical equipment, and materials 
used in the seventh and eighth grade general music classes of 
Rhode Island, 
In 1953, the Rhode Island State Department of Education 
~lade a state-wide survey of music on all levels, My survey 
is an outgrowth of that study. 
I would appreciate y our c ompleting the questionnaire at 
your earliest convenience and returning it to me in the enclosed 
self-addre ssed, stamped envelope. Any additional comments which 
you care to make will be welcome. 
Thank you very much for your time and cooperation. 
Yours sincerely, 
Abraham Wald 
) 
A SURVEY OF THE GENERAL MUSIC CLASSES IN 
THE SEVENTH AND EIGHTH GRADES OF RHODE ISLAND 
by 
Abraham Wald 
Warren School Department 
Warren, Rhode Island 
TO THE TEACHER OF GENERAL MUSIC: 
This investigation is concerned with the course content, 
scheduling, physical equipment, and materials used in the seventh 
and eighth grade general music classes of Rhode Island. 
The identity of any institution or individual will not be 
revealed; all information will be used only in group data. 
NAME ________________________________________________ _ 
SCHOOL _____________________________________________ __ 
TOWN OR CITY ______________________________________ __ 
TOTAL ENROLLMENT OF SEVENTH GRADES 
-------------------
TOTAL ENROLL1'1ENT OF EIGHTH GRADES 
--------------------
I. Physical Equipment 
Please indicate the extent to which you use the following equipment 
by encircling the corre ct number in each column below. 
Key: 
Encircle 1 to indicate •••• used exten s i vely 
Encircle 2 to indicate •••• used often 
Encircle 3 to indicate •••• seldom used 
Encircle 4 to indicate ••.• never used 
Encircle N to indicate •••• equipment not available 
Grade 7 Grade 8 
l. Autoharp------------------- l 2 3 4 N l 2 3 4 N 
2. Band Instruments----------- l 2 3 4 N l 2 3 4 N 
3. Bulletin Board------------- l 2 3 4 N l 2 3 4 N 
4· Chalkboards---------------- l 2 3 4 N l 2 3 4 N 5. Films (school-owned)------- l 2 3 4 N l 2 3 4 N 6. Films (rented)------------- 1 2 3 4 N l 2 3 4 N 
7. Film Projector------------- l 2 3 4 N l 2 3 4 N 8. Flannel or Felt Board------ 1 2 3 4 N l 2 3 4 N 
9. Flash Cards---------------- l 2 3 4 N l 2 3 4 N 
10. l'1elody Instruments--------- 1 2 ~ 1t N l ? ?, l t N 
Physical Equipment Grade 7 Grade 8 
11. 
12. 
13. 
14· 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
II. 
Orchestral Instruments-----
Piano----------------------
Pictures of Composers------
Pictures of Musicians------
Pictures of Instruments----
Radio----------------------
Record Player--------------
Rhythm Instruments---------
Tape Recorder--------------
Television-----------------
Workbooks------------------
Other Available Equipment: 
Administrative Organization 
1. Teaching staff 
No. of 
music 
Grade 7---------
Grade 8---------
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 N 
2 3 4 
2 3 4 
full-time 
teachers 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 tt 1 2 3 
1 2 3 4 
1 2 3 4 
No. of part-time 
music teachers 
2. Time allotment for each section of Grade 7 
N 
N 
N 
N 
N 
N 
N 
N 
N 
N 
N 
Times a week Minutes per period 
3. Time allotment for each section of Grade 8 
Times a week Minutes per period 
4. Number of pupils 
Average class 
Grade 7------
Grade 8------
Largest class 
5. Type of general grouping (please check•/) 
Smallest class 
Scholastic Achievement IQ Heterogeneous 
Grade 7------
Grade 8------
6. Music grouping by sex (please check V) 
Boys Girls Boys and Girls 
Grade 7------------------
Grade 8------------------
7. General music course offered (please check 't/) 
Required Elective 
Grade 7------------------
Grade 8------------------
8. Does the school have a special room for General Music? 
(Please encircle) Yes No 
III. Teaching Materials and Equipment 
Please indicate the books used by encircling the correct grade 
number under each heading. 
American Book Company 
American Singer-Book VII-------
American Singer-Book VIII------
Follett Publishing Company 
Music Sounds Afar--------------
Proudly We Sing----------------
Ginn and Company 
Ad v E~n +., ·~- "CJ ----------------------
E~t~~v~~;i~~-s~~~-B~~~======: 
Partner Songs----~------------­
Sing Along---------------------
Singing Juniors-Book VII-------
Singing Teenagers-Book VIII----
Silver Burdett Company 
American Music Horizons--------
World Music Horizons-----------
Music Americans Sing-----------
Music the World Sings----------
The Singin' Gatherin'----------
Summy-Birchard Publishing Company 
Adventures in Singing----------
Let Music Ring-----------------
Music Sounds Afar--------------
Proudly We Sing----------------
Singing Youth------------------
Sing Out-----------------------
Other 
Basic 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
Supplementary 
7 8 
7 8 
7 8 
7 8 
7 {j 
·r Q 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
7 8 
Please indicate the approximate number of records available to the 
school of the following types. 
Concert music 
Folk music ------------
Light music (popular tunes, show music, marches) 
Sacred music --------------
rv. Activities 
Please encircle the correct number in the columns below to 
indicate the extent to which the following activities are used. 
Key: 
Encircle 1 to indicate ••••• used extensively 
Encircle 2 to indicate ••••• used moderately often 
Encircle 3 to indicate ••••• se1dom used 
Encircle 4 to indicate ••••• never used 
A. Singing Grade 7 Grade 8 
1. Learning by rote--------------- 1 2 3 4 1 2 3 4 
2. Learning by rote and music 
reading combination------------ 1 2 3 4 1 2 3 4 
3. Learning music reading by 
a: syllables (movable do)--- 1 2 3 4 1 2 3 4 b. syllables (stationery do) 1 2 3 4 1 2 3 4 
c. numbers------------------ 1 2 3 4 1 2 3 4 d. letters------------------ 1 2 3 4 1 2 3 4 
e. intervals---------------- 1 2 3 4 1 2 3 4 f. note direction----------- 1 2 3 4 1 2 3 4 
4· Singing with accompaniment----- 1 2 3 4 1 2 3 4 5. Singing in unison-------------- 1 2 3 4 1 2 3 4 6. Singing rounds----------------- 1 2 3 4 1 2 3 4 7. Singing in harmony 
a. 2-part songs------------- 1 2 3 4 1 2 3 4 b. 3-part songs------------- 1 2 3 4 1 2 3 4 
c. 4-part songs------------- 1 2 3 4 1 2 3 4 d. descants----------------- 1 2 3 4 1 2 3 4 8. Types of music sung 
a.. chorales----~------------ 1 2 3 tt 1 2 3 4 b. folk tunes--------------- 1 2 3 1 2 3 4 
c. fun songs---------------- 1 2 3 4 1 2 3 4 d. holiday songs------------ 1 2 3 4 1 2 3 4 
e. patriotic songs---------- 1 2 3 4 1 2 3 4 
f. popular tunes------------ 1 2 3 4 1 2 3 4 g. religious songs---------- 1 2 3 4 1 2 3 4 h. seasonal songs----------- 1 2 3 4 1 2 3 4 
i. show tunes--------------- 1 2 3 4 1 2 3 4 j • spirituals--------------- 1 2 3 4 1 2 3 4 k. songs of music masters--- 1 2 3 4 1 2 3 4 1. other: 
1 2 3 4 1 2 3 4 
1 2 3 4 1 2 3 4 
1 2 3 4 1 2 3 4 
1 2 3 tt 1 2 3 tt 9. Singing in foreign languages--- 1 2 3 1 2 3 
10. Small group singing------------ 1 2 3 4 1 2 3 4 
, 
B. Listening 
1. Types of recordings heard 
a. ballet------------------------
b.. descriptive music-------------
c. folk music--------------------
d. fugues------------------------
e. holiday music-----------------
f. instruments of the orchestra--
g. jazz--------------------------
h. marches-----------------------
i. operas------------------------
j. overtures---------------------
k. patriotic music---------------
1. popular tunes-----------------
m. religious music---------------
n. rock and roll-----------------
o. show tunes-------------·-------
P• suites------------------------
q. symphonies--------------------
r. theme and variations----------
a. tone poems--------------------
t. waltzes-----------------------
2. Aim of listening 
a. 
b. 
c. 
d .. 
e. 
f. 
g. 
h. 
to identify musical themes----
to identify instruments-------
to identify different eras in 
mus1c-----------~-------------
to identify musical form------
to interpret the meaning of 
the music---------------------
to enjoy the music------------
to develop good taste---------
to describe the following: 
(1) folklore----------------
(2) nature------------------
(3) humor-------------------
(4) animals-----------------(5) music of all nations----
(6) heroes------------------
c. Rhythmic 
1. 
2. 
3. 
4-
Action songs------------------------
Rhythm instruments------------------
Folk dances-------------------------
Student conducting------------------
D. Creative 
1. 
2. 
3. 
4· 5. 
Song writing--------~--------------­
Dramatization-----------------------
Making instruments------------------
Student performances----------------
Music notebooks---------------------
Grade 7 
1 2 3 4 
i ~ ~ tt 
1 2 3 4 
1 2 3 4 
~ I ~ ~ 
i ~ ~ tt 
1 2 3 4 
~ I l ~ 
1 2 3 4 
1 2 3 4 
i ~ ~ tt 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
3 4 
3 4 
~ tt 
3 4 
3 4 
3 4 
3 4 
§ t 
3 4 
~ tt 
3 4 
§ tt 
3 4 
i ~ ~ tt 
1 2 3 4 
1 2 3 4 
1 2 3 4 
Grade 8 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 
1 
1 
1 
1 
1 
1 
2 
2 
2 
2 
2 
2 
2 
3 4 
~ tt 
3 4 
3 4 
3 4 
~ tt 
3 4 
3 4 
3 4 
3 4 
~ tt 
3 4 
3 4 
3 4 
3 4 
3 4 
3 4 
3 4 
3 4 
3 
3 
4 
4 
3 4 
§ tt 
1 
1 
1 
1 
1 
1 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
1 
1 
1 
1 
2 
2 
2 
2 
1 2 
1 2 
1 2 
1 2 
1 2 
3 4 
3 4 
3 4 
3 4 
.-.. 
; 
' 
V. Miscellaneous 
1. Please rank the following activities from 1 through 6. The 
number l should indicate the activity that is most popular with 
the students. 
Grade 7 Grade 8 
a. Singing experience-----------
b. Rhythmic experience----------
c. Listening experience---------
d. Creative experience----------
e. Playing instruments----------
f. Learning factual 
information about music----
2. Are units employed in the general music class? 
(Please encircle) Yes No 
Specify type ____________________________________ _ 
3. Please place a check (v) after the particular phases you feel 
need improvement. Place two checks (•/,(') after the phases you feel 
are in most need of improvement. 
a. Phases of the music program 
Singing rote ______________ reading. ____________ __ 
Listening ____________ __ 
Rhythmic ____________ _ 
Creative 
-:----:------:~--Playing instruments ____________ __ 
b. Time allotment __ ~----~----
c. Materials and equipment ____________ __ 
d. Physical plant~--~----~~ 
e. Correlation with other subjects ____________ __ f. Other __________________________ __ 
